The Merchant of Venice
Resource Package

Stratford Festival
2013
Brian Bedford as Shylock

THE MERCHANT OF VENICE

Integrated Language/English, Media Studies, History and Drama

Curriculum Resource Package
Prepared by Luisa Appolloni for the Stratford Festival

Table of Contents
Unit Overview .................................................................................................................................. 1
Intervention and Improvisation: Reflections on the
Difficult Knowledge of The Merchant of Venice .............................................................. 4
Background
Why Study The Merchant of Venice? ............................................................................................ 7
Why is the Stratford Festival Presenting This Difficult Play? ....................................................... 8
Prejudice and Hatred ..................................................................................................................... 9
Censorship and The Merchant of Venice? ....................................................................... 9
Things to Think About! ....................................................................................................... 9
When Discussing Issues Raised While Studying The Merchant of Venice ............................... 11
Ghettos ............................................................................................................................. 11
The Holocaust .................................................................................................................. 11
Teaching About The Holocaust ....................................................................................... 11
Genocide .......................................................................................................................... 13
Putting Things into Perspective ...................................................................................... 13
Introductory Lessons
Lesson 1 – The Four Stories ........................................................................................................ 14
Lesson 2 – Language is Power .................................................................................................... 17
Mid-Study Lessons
Lesson 3 – Shylock the Outsider ................................................................................................. 20
Lesson 4 – Appearance vs Reality or “All that glisters is not gold”........................................... 24
Lesson 5 – Portia’s Use of Language......................................................................................... 27
Summative Lessons
Lesson 6 – Show Me the Mercy! ............................................................................................... 30
Lesson 7 – Human Rights.......................................................................................................... 33
Lesson Materials and Handouts
The Four Stories ........................................................................................................................... 37
How Shakespeare Uses Lists and Repetition ............................................................................. 38
Lists and Repetition in The Merchant of Venice ........................................................................ 40
The Outsider in The Merchant of Venice..................................................................................... 43
Appearance versus Reality .......................................................................................................... 45
Venn Diagram ............................................................................................................................... 47
Portia’s Use of Language ............................................................................................................. 48
Show Me the Mercy! Part 1 .......................................................................................................... 49
Show Me the Mercy! Part 2 .......................................................................................................... 59
Show Me the Mercy! Part 3.......................................................................................................... 61
Human Rights Violations in The Merchant of Venice ................................................................. 62
Resource List ................................................................................................................................ 63

THE MERCHANT OF VENICE
Unit Overview

Grade Level: 9-12
Length of Unit: 7 lessons
In our culture, if a writer creates a racist character, we are almost certainly meant to see
that character as morally wrong – despite any psychological (nature) or social (nurture)
explanations. Shakespeare confuses us because the characters in his plays rarely operate
under the same moral code; Shakespeare‟s world encompasses all levels of society and all
manner of people. The moral, the immoral and the amoral all confront each other, and
Shakespeare reserves judgement. We – the audience – judge the characters by their
actions, often overlooking their “words” in our haste to establish our own [21st]-century
moral “superiority”…. Our “conscience” affects our interpretation of all art. Our “conscience”
differentiates between the obscene and the beautiful. Therefore we should not pretend that
The Merchant of Venice does not pose moral and ethical problems for both actor and
audience. The truth of the matter is that the play stimulates our “conscience,” prompting us
to say that everyone should discuss the problems in the play, and to admit, sadly, that
racism is still a topical issue.
Elliott Hayes, A Timely Issue: The Merchant of Venice: A Moral Dilemma,
Stratford Festival

I. Purpose and Overview
The following seven lessons prepared to support the teaching of The Merchant of Venice
present teachers with an opportunity to integrate their teaching of literature and the arts and
to engage their students in more active learning strategies. Teaching The Merchant of Venice
through an integrated approach allows teachers to find authentic, rather than forced ways of
connecting various aspects of the English, Drama, Media Arts and History curricula. Content,
knowledge and understanding can be drawn from one discipline and used to enrich and
apply to another. Integration of the arts in the English and Arts curricula engages students in
a variety of ways of learning and fosters higher-order thinking skills by placing more
emphasis on communication and application. Through integration of the curricula students
are encouraged to see different perspectives, connect facts and figures, think critically and
imaginatively about ideas, work with materials in a variety of ways, and produce oral, written,
artistic, dramatic and, above all, thought-provoking pieces in a fashion that has an authentic,
real-world feel. By interacting with more visual and hands-on activities which accompany the
text, students who have more difficulty visualizing images and understanding characters can
more readily engage with the text and gain a deeper level of comprehension and empathy
with others’ perspectives.
There are seven lessons in this unit; each lesson is designed for the average class time to be
an hour to 75 minutes in length but you may prefer to move more quickly or more slowly.
Every class has its own rhythm and pace. The amount of time you spend on the play or on an
individual lesson or activity will vary according to your curricular needs and your students’
prior experience with drama. The lessons are intended to supplement rather than replace
any teaching you are already doing around Shakespeare and The Merchant of Venice
(although they will give your students a good understanding of the play and of Shakespeare
as a dramatist even if all you do are these seven lessons). All of the lessons may be easily
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adapted and applied to other Shakespearean texts, or other plays, novels, short stories or
poems.
II. Unit Outline
“Shakespeare is not a museum exhibit with a large „DO NOT TOUCH‟ label, but a living force
inviting active, imaginative creation. Active methods release students‟ imagination and
involve them in speaking and acting. Such action gives focus and substance to the
discussion, writing and design work that students undertake.” – Rex Gibson
One lesson is focused on exploring the plot of the play via:
 Inductive thinking strategies to co-construct and deepen conceptual understanding
 Exploring connections from multiple viewpoints
Two lessons are focused on exploring the language of the play via:
 Regional, social, historical and cultural context to shape and develop ideas
 Using a wide range of resources and strategies to communicate to a particular
audience
 Extending understanding and connecting to students’ personal experiences and
insights
One lesson is focused on exploring a character in the play via:
 Multiple modes of expression
 Relating to characters’ struggles and connecting to their experiences
 Exploring the literature/text and promoting reflection, transformation and action
Three lessons are focused on exploring themes in the play via:
 Exploring the idea of appearance versus reality for a deeper understanding of the
development of character
 Exploring the nature of mercy with a view to understanding the overarching issues
and ramifications of racial intolerance in our world
 Exploring concepts of power and the powerless and the roles and responsibilities of
individuals and the world around them
NOTE: Other plays by Shakespeare with similar themes/settings/characters – particularly
relevant to the issue of the “outsider”: Othello, Measure for Measure.
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III. Specific Curriculum Objectives Addressed (over the course of the seven lessons)
Grades 9-12
Language
 Oral Communications: 1.1, 1.3, 1.4, 1.5, 1.6, 1.7, 1.8, 1.9, 2.1, 2.2, 2.3, 2.4, 2.5,
2.7, 3.1, 3.2
 Reading: 1.2, 1.3, 1.4, 1.5, 1.6, 1.8, 1.9, 2.1, 2.2, 2.3, 3.2, 3.3, 4.1, 4.2
 Writing: 1.2, 1.3, 1.4, 1.5, 2.1, 2.2, 2.3, 2.4, 2.5, 2.7, 3.1, 3.4, 3.7, 4.2
Drama
 A1.1, A1.2, A1.3, A2.1, A2.2, A3.1, A3.2, A3.3, B1.2, B1.3, B2.1, B2.2, B2.3, B2.4,
B3.1, B3.2, C1.1, C1.3, C2.1, C2.2, C3.2, C3.3
Media Studies
 3.4
History:
 Communities: Local National and Global

CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
 The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
 Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival .
 Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/.
 Stratford Festival Twitter: https://twitter.com/stratfest .
 Stratford Festival Facebook: https://www.facebook.com/StratfordFestival .
 Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
 Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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Intervention and Improvisation: Reflections on the Difficult Knowledge of The
Merchant of Venice
By Belarie Zatzman
Associate Professor: Theatre Studies
Department of Theatre, York University

Are you interested in creating encounters with The Merchant of Venice that re-imagines the
possibilities for reflective and inclusive practices? If so, perhaps you will join with me in asking, “How
can we teach the difficult knowledge in Merchant in ways that might help students to develop their
capacity to imagine, to empathize; and to be awake to multiple perspectives”? I am guided by Roger
Simon’s provocations (1992): “what value is Shakespeare’s text to us?” and if “the writing and
circulation of texts are not independent of history and how we ‘encounter’ texts” (110), can we begin
to develop drama exercises that can help us to hear and respond differently to plays like The
Merchant of Venice or Othello, for example? Our challenge is to address the teaching of texts that
have been implicated in the reproduction of forms of marginalization, discrimination and dominance.
For example, Shylock is compromised or marked by an essentialized representation of Jewish
identity. We might begin by investigating how textual interpretations of Shylock have been produced
and authorized; sustained or challenged. I am fascinated by how representations of Shylock have
transformed over time. An examination of The Merchant of Venice—as it has been performed for
particular audiences in particular times and places— can be central to a pedagogical approach that
confronts difficult knowledge. In fact, exploring the performance history of Merchant reveals that
textual meanings are not fixed over time. These performative retellings of The Merchant of Venice
can be integrated into curriculum, offering us glimpses into the social and political contexts that have
marked the play in distinct ways. For example, “in the late 1920s a production of The Merchant of
Venice in Vienna ended in a riot during which several Jewish members of the audience were
murdered and that Jewish prisoners in concentration camps were forced to enact the play is
testimony both to the force of a racist discourse within which the performance-text could be
constituted and engaged. It also bespeaks the fact that the existence of the text has helped to
articulate the conditions for a genocidal discourse.” (Simon, 117). Thus, performance studies can
help teachers and students to read Merchant’s text and context, and as such can support our efforts
to trace the meanings and histories of our own readings of Shylock. Simon has asked us to create
“classrooms of possibility” in which we specifically consider resistances that shape our reading,
probe that which remains unsaid–the absences and the silences—and articulate how we might make
sense of the world of the play in light of our encounter (118). One illuminating example drawn from
Merchant’s production history is director George Tabori’s variations on a theme in attempting to
stage The Merchant of Venice. One of these variations is entitled Improvisations on Shylock (1978),
“a theatrical meditation on 6,000 years of anti-Semitic injuries” (Horowitz, 2007, 8). Tabori’s is one
of numerous post-Holocaust stagings of The Merchant of Venice. Antje Diedrich (2011) suggests that
“(p)erhaps George Tabori has best summarized the relevance of these explorations—these attempts
at equating the character of Shylock and his encounters with the anti-Semitism of the Venice of long
ago with the indescribable devastation of the Holocaust” (145). One critical feature of Tabori’s
extraordinary production of Improvisations on Shylock was the structure he and his cast developed:
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The actors exemplified numerous ways of playing Shylock, and consequently – from the
audience’s point of view – numerous ways of responding to the character’s despair, ranging
from sympathy for the loss of his daughter to antipathy for his greed, from amusement to
shock.
The changing and multiplying Shylocks fragmented the Shakespearean character into many
manifestations. It was as if Tabori and his cast suggested that it had become impossible to
embody
Shylock in one person: not only because of the semantic ambivalences in the construction of
the
character (evil usurer vs noble victim), but also because of the historical and cultural
complexities
the character referred to in a post-Holocaust age. There could no longer be one Shylock, no
fixed
identity assigned to the character, only differing glimpses of what Shylock might be, and
consequently
the audience had no ‘safe’ or ‘certain’ way of relating to the character. Tabori, as Schülting
suggests,
foregrounded the ‘problem of performing the play’ using ‘strategies of repetition and
resignification’
(2005: 70). (Diedrich,147).
Based upon Tabori’s exploration of the historical contingencies and relationships in Merchant, I want
to advocate for designing pedagogical structures in which participants might deliberate about the
possibilities of constructing multiple positions for playing Shylock -- counter positions from which to
define practices that challenge existing social forms. In Improvisations on Shylock, the multiple
Shylocks served brilliantly to enact (often unspoken) historical and cultural memories and identities,
in what was an evolving and process-driven piece of theatre. Consequently, I have experimented with
two exercises with which to engage The Merchant of Venice: first, I explore the notion of improvising
with multiple Shylocks, in direct response to Tabori’s intervention; and secondly, I disrupt Shylock’s
text(s) with questions—as a critical way of engaging/critiquing/challenging the play. Drawing upon
questioning as an intervention is a strategy designed to provoke teachers’ and students’ own
narratives of exclusion/ difference in relation to Shylock’s performance. In so doing, participants are
asked to trace and make visible the meanings and histories of their own readings. The intention is to
encourage each of us to “recognize an inevitable moral and ethical accountability that we share in
regard to our own readiness to interrogate and shift the grounds of our own readings” (Simon, 114).
Thus, these exercises attempt to address a central issue: the challenge in working with controversial
texts isn’t simply the struggle over what a given text means--but fundamentally, it is the “struggle
over how peoples’ identities will be constituted and history lived“ (116). It is an invitation to consider
creating nuanced and contemporary contexts from which to teach the difficult knowledge in
Shakespeare.
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Diedrich, A. (2011). “Acting Out Trauma in the Theatre of Embarrassment: George Tabori's Shylock
Improvisations”. Performance Research, 16:1, 142 — 152.
Horowitz, A. (2007). “Shylock after Auschwitz”. Journal for Cultural and Religious Theory. 8(3), 8-20.
Simon, R. (1992). Teaching Against the Grain: Texts for a Pedagogy of Possibility. New York: Bergin
and Garvey.
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WHY STUUDY THE

MER
RCHANT OF VENIC
CE?

ABOUUT THE PLAYY


The Merch
hant of Venicce is a Shake
espearean coomedy with an edge: shad
dows of racia
al
and religio
ous prejudice
e darken its primary
p
storyylines of roma
antic pursuit,, and the
parallel re
evenge plot in
nvolving Shylock takes thee play to the very brink off tragedy.



The anti-S
Semitic nature
e of the play has caused controversy, particularly in the 20th
and 21st centuries
c
sin
nce we know of the horrifi c manifestattion this racissm can take –
the murde
er of six millio
on Jews in the Holocaust of 1933-45. The anti-Sem
mitism is nott
confined to
t “villainous” characters;; indeed Porttia, Antonio a
and their frien
nds, who are
e
otherwise good people
e, are not kind to the Jewss in the play, which make
es scholars
conclude that
t
Shakesp
peare himself must have shared somee of the bias of the age in
n
which he lived.
l



The Merch
hant of Venicce cannot be taught withoout taking a sserious look a
at the issuess
of racism and anti-Sem
mitism presen
nted in the p
play. Our awareness todayy of racism
f us to add
dress these isssues in the ttext with
and genoccide makes itt imperative for
sensitivity and understtanding. In th
he past, thesee issues werre ignored or not
addressed
d, however, this gives us a unique opp
portunity for b
both teacherrs and
students to
t take a morre exploratory approach aand delve into the reason
ns for the
intolerancce and inconssistencies in the play.

EXAMPPLES:
o

ost Jews had been expelleed from the ccountry in 12
290. In
In England, mo
Sh
hakespeare’ss time Jews themselves w
were not commonly known
n in Britain,
bu
ut there was a lingering biias against Ju
udaism which Shakespea
are would
ha
ave been awa
are of. The Brritish public h
had loved Ch
hristopher Ma
arlowe’s The
Jew of Malta, whose
w
title ch
haracter wass a villain thatt likely influe
enced
hakespeare’ss depiction off Shylock. Hiss depictions of the black Prince of
Sh
Mo
orocco and the Spanish Prince
P
of Arraagon are similarly negativve – again
de
epicting the fe
eelings of the
e British pub
blic at that tim
me.

o

In the 16th cen
ntury there was
w a negativve view towarrds Jews as tthey practiced
d
ussury (i.e. lent money and charged
c
interrest) – one oof the few thin
ngs they were
alllowed to do. Generally, on
nly non-Chrisstian Europea
ans lent money, however
in England at that time it was allowablee for Christian
ns to practice
e usury – at
the legally sanctioned rate of 10 percen
nt. Since everyone hated the practice,,
hakespeare chose
c
this ass a negative ttrait for his Jeewish characcter.
Sh
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WHY IS THE STRATFORD FESTIVAL PRESENTING THIS
DIFFICULT PLAY?

In Shakespeare's time, there was of course antisemitism. And Shakespeare is writing in a
sense about Elizabethan England and coming out of the theatrical traditions of his time.
Before Shakespeare—the little we know about how Jews were portrayed on the stage—they
were portrayed as comic villains. They were dressed in terrible red wigs; they had big noses;
they were simply representatives of greed and evil. Now Shakespeare comes along and does
something very different. He still has Shylock in a kind of villain role, but he humanizes
Shylock by explaining that Shylock, very clearly in the play from very early on, is treated by the
Christians of his world as not a human. They call him "dog;” they spit at him; they call him
"cur." And the two things that Shylock has for his life, well three things, are his daughter, his
religion, and the money that he's earned. And those things, through the play, are taken away
from him.
Michael Kahn, Voices on Anti-Semitism – A Podcast Series
http://www.ushmm.org/museum/exhibit/focus/antisemitism/voices/transcript/index.php?content=2
0111201



The Merchant of Venice is a challenging play; however, the Festival has a mandate to
stage the works of William Shakespeare. We therefore have a responsibility to produce
Merchant and discuss it openly with our patrons.



Antoni Cimolino, our Artistic Director, consulted with members of Jewish communities
before including Merchant in the 2013 playbill. He found considerable support for
staging this production.



The play depicts racism but does not necessarily condone it. Its moral complexity makes
it difficult to sympathize with either Shylock or the Christians.



Shakespeare makes a point of telling us that Shylock has not only been discriminated
against but also physically and verbally abused, and that he is seeking retribution. His
demand for a pound of the merchant’s flesh is extreme, but we can understand the
psychology of it.



Meanwhile, even though the Christians may seem to be the nominal “heroes” of the
story, the audience can’t fully identify with them because they’re prejudiced – not just
toward Shylock, but also toward Portia’s suitors.



What we’re left with is a troubling situation where no one is without fault. It prompts us to
ask questions about how we relate to people who are different from us.



There are going to be a number of Forum activities to go along with The Merchant of
Venice so that people can talk about what they’ve seen on stage. For example, we will
have a panel discussion on the play with a member of the Centre for Israel and Jewish
Affairs, a Holocaust historian and an expert on Shakespeare.
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PREJUDICE AND HATRED


The Merchant of Venice is relevant today because of the continuing existence of antiSemitism, racial intolerance and hatred.



Today the skilled and aware teacher approaches the play with sensitivity; it cannot be
read in isolation but in tandem with a look at the history of racial prejudice and with
full awareness of the diversity of the class and a respect for the individual’s dignity.
Rather than a liability, the teaching of The Merchant of Venice can be a vehicle to
study the nature of racism and look for ways to better understand one another and
promote tolerance.

CENSORSHIP & THE MERCHANT OF VENICE?


No! … Let’s put this into context. Youth in this digital era are exposed to much more
unfiltered information shown on television, the movies, through Facebook and other
social media outlets.



We need to address the prejudices and fears found in The Merchant of Venice.



The Merchant of Venice sheds light on the “psychology of racism.”



It delves into the complexities of varying shades of love, mercy and justice.



Studying the inconsistencies of the play gives us pause and perspective.

THINGS TO THINK ABOUT !


This is a great opportunity to investigate and weigh the inconsistencies in the play:
o

The Merchant of Venice
Resource Package

The medieval church forbade the lending of money at interest as it was
considered a sin. Jews were not bound by these laws and as they were
barred from practicing other professions and people needed money, they
became the accepted money lenders that both Church and State relied
upon (in other words, they were the early form of commercial bankers).
Ironically, as the merchant class grew in Europe with the growth of trade,
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people were becoming more dependent upon the investment of capital –
something that is now an accepted norm in our modern age.
o

The Jews were driven out of England by Edward I in 1290 so Shakespeare
would have had little to no interaction with Jews in his time. Indeed, they
were not allowed to return to England until 40 years after Shakespeare’s
death. His knowledge of Judaism was, therefore, deeply flawed.

o

Many Jews in Europe were often forced to dress differently (i.e. in the 13th
century they were forced to wear yellow badges) and live separately, thus
marginalizing them and promulgating the myth of their vast differences to
the Christian society.

o

Discrimination did not disappear even when some Jews converted to
Christianity, as they were still viewed with suspicion.

o

Shylock is stereotyped as a figure who values money over love. However,
Bassanio needs money to get a rich wife and he allows his friend Antonio to
make the “pound of flesh” bargain in order to access the money needed to
achieve Portia.

o

There is a lot of name-calling of Shylock, comparing him to the devil and a
dog. However, look at the Christian responses to greed, intolerance,
revenge, hatred and their form of mercy in the play. Look carefully at
Antonio’s demand that Shylock convert to Christianity; it is shocking and
inhumane, robbing someone of his faith and dignity.

There’s no question that The Merchant of Venice is a challenging play. It may be irrelevant
whether or not Shakespeare was anti-semitic but it’s clear that many of the play’s characters
are. If students of the play choose to merely mouth the words of anti-semitic characters
without looking at the broader message of the play, hatred may well be the result. But,
there’s plenty within the text to point out the inconsistencies and hypocrisies of those who
hate Jews. And, by exposing the flaws of the Christian characters, Shakespeare questions the
so-called superiority of Christian teachings and consequently, disapproves the stereotypes
about Jews….The Merchant of Venice continues to provoke us to examine our own hatreds
and prejudices, either as victims or oppressors. It also pushes us to acknowledge how each
of us has participated in the creation of a world continuing war and violence.
Susan Hundertmark, An Invitation to Dialogue
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WHEN DISCUSSING ISSUES RAISED WHILE STUDYING
THE MERCHANT OF VENICE
GHETTOS
The word ‘ghetto’ probably originated from the Venetian/Italian dialect “ghèto” (meaning slag
or waste for the copper and bronze foundry on that site). The term was given to the
segregated Jewish quarter in Venice. The Venetian authorities in 1516 forced the Jews to live
in that sector. Various cities throughout Europe adopted this method in the 16th and 17th
centuries but this idea of restricting the Jewish inhabitants to one section can be found as
early as the 11th century and carried through to the 20th century. During World War II, Nazi
Germany forced the Jewish populations to live in restricted sections under inhumane
conditions throughout many German-occupied and annexed sectors in Europe. The Nazis
used this to control and segregate the Jewish population. By 1941 the Germans began their
“Final Solution” (a plan to murder all European Jews). The ghettos were destroyed and Jewish
citizens were shot or relocated to either forced-labour camps or concentration camps, where
many of them were brutally murdered.

THE HOLOCAUST
“The Holocaust was the systematic, state-organized persecution and murder of at least six
million Jews--as well as other targeted groups--by Nazi Germany and its collaborators. They
slaughtered two-thirds of Europe's Jews and one-third of the world's Jewish population. In
addition, Nazi Germany's genocidal policies destroyed millions of other defenseless people,
including Roma and Sinti (Gypsies), Polish citizens, Soviet prisoners of war, homosexuals, the
handicapped, Jehovah's Witnesses, and other political and religious dissidents within
Germany itself. “
The Holocaust Chronicle
http://www.holocaustchronicle.org/StaticPages/57.html

TEACHING ABOUT THE HOLOCAUST
“The Holocaust provides one of the most effective subjects for an examination of basic
moral issues. A structured inquiry into this history yields critical lessons for an investigation
of human behavior. Study of the event also addresses one of the central mandates of
education in the United States [and Canada], which is to examine what it means to be a
responsible citizen. Through a study of these topics, students come to realize that:


Democratic institutions and values are not automatically sustained, but need to be
appreciated, nurtured, and protected.



Silence and indifference to the suffering of others, or to the infringement of civil rights in
any society, can—however unintentionally—perpetuate the problems.



The Holocaust was not an accident in history—it occurred because individuals,
organizations, and governments made choices that not only legalized discrimination but
also allowed prejudice, hatred, and ultimately mass murder to occur.
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The Holocaust was a watershed event, not only in the twentieth century but also in the
entire course of human history.



Study of the Holocaust assists students in developing an understanding of the roots and
ramifications of prejudice, racism, and stereotyping in any society.



Thinking about these events can help students to develop an awareness of the value of
pluralism and encourages acceptance of diversity in a pluralistic society.



The Holocaust provides a context for exploring the dangers of remaining silent, apathetic,
and indifferent in the face of the oppression of others.



Holocaust history demonstrates how a modern nation can utilize its technological
expertise and bureaucratic infrastructure to implement destructive policies ranging from
social engineering to genocide.



A study of these topics helps students to think about the use and abuse of power, and
the roles and responsibilities of individuals, organizations, and nations when confronted
with civil rights violations and/or policies of genocide.



As students gain insight into the many historical, social, religious, political, and economic
factors that cumulatively resulted in the Holocaust, they gain awareness of the
complexity of the subject and a perspective on how a convergence of factors can
contribute to the disintegration of democratic values. Students come to understand that
it is the responsibility of citizens in any society to learn to identify danger signals, and to
know when to react.”
From Guidelines for Teaching About the Holocaust
http://www.ushmm.org/education/foreducators/guideline/
For further information about the Holocaust visit
http://www.ushmm.org/holocaust/
and
http://www.holocaustcentre.com/museum
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GENO
OCIDE
In 1948 the United Nations leggally declared
d that genoccide is a crimee under interrnational law
w
t Conventio
on on the Pre
evention and
d Punishmentt of the Crime of Genocid
de. In it, Articlle
with the
2 defines genocid
de as follows:
In the pressent Conventtion, genocid
de means anyy of the follow
wing acts com
mmitted with
h
intent to destroy,
d
in wh
hole or in parrt, a national ethnical, raccial or religiou
us group, as
such:
(a) Killing
g members off the group;
(b) Causin
ng serious bo
odily or menttal harm to m
members of th
he group;
(c) Delibe
erately inflicting on the gro
oup condition
ns of life calcculated to bring about its
physiccal destructio
on in whole or in part;
(d) Impossing measure
es intended to
o prevent birrths within the group;
(e) Forcib
bly transferrin
ng children off the group too another grooup.

PUTTTING THINGSS INTO PERSPPECTIVE
Exploring Cases of Crimes Aga
ainst Humanitty~
Exam
mples:
Historical Aborigin
nal treatmentt around the
world
w
Armenia
Bosniia
Camb
bodia

East Timor
Rwanda
Sudan
Ukraine

NOTE
E: It is possiblle to discuss one genocid
de case with aanother. How
wever, care m
must be taken
that the
t class not compare the
e suffering off individual viictims or groups. This esttablishes a
“hiera
archy” of sufffering, trivialiizes the othe
er group’s pa in and devalu
ues the need
d for collectivve
understanding and respect forr all of human
nkind.

CON
NNECT WITH
W
STRA
ATFORD

For fu
urther information and intteractive actiivities check out the follow
wing:
The Forum
m, a series of remarkable
e events to en
nrich the playy-going experience:
http://ww
ww.stratfordfe
estival.ca/forum/ .
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THE MERCHANT OF VENICE
Plot – Lesson 1: The Four Stories*

Lesson Overview:
In this introductory lesson for The Merchant of Venice, the students are introduced to the
main plot developments of the play. The students will examine and explore, through
imaginative means, the four main stories in the play, making meaningful connections and
acquiring an understanding of the richness and complexity of the text.
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

9-12
English, Drama
By the end of the lesson students will be able to:
 Extend understanding of the play by making appropriate and
increasingly rich connections between the ideas in the play and
personal knowledge, insights, and the world around them;
English
 (Oral Communication): 2.3
 (Reading & Literature Studies): 1.5, 3.2
 (Writing): 1.2, 2.1, 2.2
Drama: B1.3, B2.2, C1.1
 Demonstrate an understanding of the interplay of social,
cultural, historical values and perspectives with the
interpretations of the text;
English
 (Oral Communication): 1.7, 1.9, 2.3, 2.7
 (Reading & Literature Studies): 1.8, 4.2
 (Writing): 2.2, 4.2
Drama: B1.2, B2.3, C2.1
 Use a variety of imaginative strategies to formulate ideas,
convey meaning and make their presentations/performances
clear, vivid and compelling.
English
 (Oral Communication): 1.1, 2.3, 2.7
 (Reading & Literature Studies): 1.3
 (Writing): 1.2, 2.3
Drama: A1.3, A3.2, B3.1, C1.3
4-5 class periods
Desks in groups, then open spaces for rehearsal
Handout: The Four Stories

* NOTE: This activity may be started while students are still reading the text, with each team
tracking their story or upon completion of the reading of the entire play.
Setting Up the Activity:
(Prior to the Activity)
 Discuss with the class various films they’ve seen or literature they may have read
that interweaves various stories into one (e.g. Crash, Cloud Atlas, The Fountain, etc.).
What effect does this have on the audience or reader by intertwining various
stories?
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The Activity:
 Divide the class into four equal groups and distribute “The Four Stories” handout.
 Each group will be assigned one of the stories (draw names out of a hat if need be, to
ensure neutrality of assigning the stories). Each group will start at the beginning of
their story’s journey in the text and follow it through to the end.
 While following the key scenes involved in the telling of the story, have them jot down
key phrases or passages that stand out to them.
 Each team will write a narrative story, incorporating key phrases and passages.
NOTE: Some overlapping may occur as the stories collide into one another.
 The teams will then brainstorm imaginative ways they can bring their story to life.
Suggestions:
narration with tableaux
mime
narration with dance or
movement
creating a graphic
novelette (computergenerated or freestyle)
interviewing characters



gossip tabloid format
3D pop-up book with
narration
puppetry
create a vlog
be creative!

Give each group sufficient time for preparation and/or rehearsal of their story.
Have each group present their story to the rest of the class.

Post Activity:
 After the presentations/performances, have the class discuss the following:
What did you discover about the telling of your story?
By dividing the play into four stories, what overall impression did you get
about the play?
Did you notice where the connection or intersection of these stories occurred
and how they entwined?
Each story had its own layer(s) of meaning or moral(s), what are they?


Optional:
Write an eye-witness account from the point of view of the following
characters:
 Tubal’s account of the bond;
 Launcelot’s story about Jessica and Lorenzo’s elopement;
 Portia’s servant Balthazar’s story about the three caskets;
 Nerissa’s story about the rings.
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CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival
Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/
Stratford Festival Twitter: https://twitter.com/stratfest
Stratford Festival Facebook: https://www.facebook.com/StratfordFestival
Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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THE MERCHANT OF VENICE

Language – Lesson 2: Language is Power
Lesson Overview:
In this lesson, the students will create performance pieces after exploring and analysing
Shakespeare’s use of lists and repetition as a means to increase dramatic effect. Through
this activity the students will also explore how the use of language can shed light on such
issues as anti-Semitism, racism and intolerance.
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

9-12
English, Drama
By the end of the lesson students will be able to:
 Analyse Shakespeare’s text, focusing on the ways in which the
style of language communicates information, ideas, issues, etc.;
English
 (Oral Communication): 1.4, 1.6, 2.1
 (Reading & Literature Studies): 1.3, 1.6, 2.1, 2.3
 (Writing): 1.4
Drama: A2.1, B1.2, B2.3
 Identify ways in which drama can promote self- and social
awareness;
English
 (Oral Communication): 1.6
 (Reading & Literature Studies): 1.6
 (Writing): 2.5
Drama: B2.2, B2.3, C3.3
 Identify and analyse the perspectives and/or biases evident in
the text; and comment with growing understanding on any
questions they may raise about beliefs, values, identity and
power.
English
 (Oral Communication): 1.7, 1.8, 2.1
 (Reading & Literature Studies): 1.5, 1.8, 2.1, 2.3
 (Writing): 1.4, 2.5
Drama: A3.1, B1.2, B3.2
3-4 class periods
Desks in groups, then open spaces for rehearsal
Handouts: How Shakespeare Uses Lists and Repetition; Lists &
Repetition in The Merchant of Venice

Setting Up the Activity:
(Prior to the Activity)
 Watch on YouTube Kia Soul Commercial: Rapping Hamsters – A New Way to Roll
2010 http://www.youtube.com/watch?v=uK1KnFGsW2A . Discuss with the class the
nature of rap and why it uses rhythm, rhyme and repetition. What effect does it have
on the listener?
 Have the class read together and aloud the handout “How Shakespeare Uses Lists
and Repetition.” What effect does the use of lists or repetition have on the audience?
 Discuss with the class the following:
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In Shakespeare’s time, intolerance grew as the English had already exiled
many Jews; spiteful and prejudicial myths continued to increase. Some
Christians at that time misinterpreted and viewed with mistrust and
resentment the Jewish sense of community, their hard work ethic and
business skills. To further complicate matters, the Christian church forbade
the charging of interest on loans, and as there were no facilities for
commercially lending money at that time, it fell to the Jews to provide that
service. In other words, they were the early form of bankers. Today society is
more aware and tolerant of various cultures, however, there are still many
instances where we fail to understand one another and intolerance has not
been completely eradicated. Can you point to instances right now in your
town, country, or around the world where we still have issues of intolerance?
The Activity:
 Handout to the class the worksheet “Lists & Repetition in The Merchant of Venice.”
Discuss the various dramatic effects that Shakespeare creates when he uses lists
and repetition. Have the students brainstorm any other examples (not already used
and notated in the handout) as to why Shakespeare would employ such a technique.
 Divide the class into 6-8 groups. Each group will be responsible for completing the
handout, determining if each character is using in his/her speech either lists or
repetition (What is it?) and what is the overall dramatic effect (Explanation).
 After completing the worksheet each group will choose two examples of speeches:
one will illustrate the use of lists and the other will illustrate the use of repetition. If
they find a speech that employs both techniques, then have them still choose a
second speech. Each group will write on a piece of paper their first, second, third and
fourth choice for each category (one for lists and the other for repetition). They will
then fold the paper and put it in a hat. The teacher will take the folded pieces of
paper and the first group drawn will have their first choice in both categories and the
teacher will write this on the board. The teacher will continue to take the folded
pieces of paper and place their preferences accordingly and if there is a speech
already taken by a previous group, then the teacher will defer to their second choice,
and so on. (NOTE: The teacher is encouraged to use his/her discretion to ensure that
each team is adequately challenging themselves, according to their capabilities.)
 When all the groups have their assigned two speeches, they are to brainstorm how
they want to present their speech (i.e. as a choral speech, mime or tableaux with
narrator(s), a song, a dance or movement piece with narrator(s), etc.). These may be
presented as a dramatic reading or memorized and staged with costumes and props.
 Give sufficient time for rehearsing each piece. Have them try out different ways of
speaking the text to discover the most dramatic effect. Encourage them to be as
physical as possible when speaking the lines.
 Have a final dress rehearsal and then allow each group time to discuss what worked
and what areas need improvement.
 At the appointed time or day of performance, invite another class to come and see
these presentations. Have the groups perform in the order of the scenes in the play.
Post Activity:
 After the performances, have the class discuss the following:
Shakespeare gave his language dramatic power through the use of certain
devices and techniques. What did you discover when you were watching and
hearing the presentations?
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Did you discover something new about the character or scene during the
rehearsal process and/or performance?
Did you experiment with different ways of speaking the text and, if so, what
made you choose a particular way to perform?
Were there passages that shone a clear light on intolerance, greed, revenge
and mercy (or rather a particular brand and narrow definition of mercy)? What
does this illustrate about the moral complexity of the play?
Spot the references to anti-Semitism, racism and intolerance in various
characters in the play. Is there any character without fault? If no one is
without fault in Merchant, then do you think the play is asking us the BIG
question about how we relate to people who are different from us?


Optional:
After the class discussions, have the students write a one- or two-page
response to one of the questions listed above.

CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival
Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/
Stratford Festival Twitter: https://twitter.com/stratfest
Stratford Festival Facebook: https://www.facebook.com/StratfordFestival
Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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THE MERCHANT OF VENICE

Character – Lesson 3: Shylock the Outsider
Lesson Overview:
In this lesson the students are investigating the character of Shylock in the play and gaining
a deeper understanding of what it means to be an outsider by connecting the personal
knowledge (a micro-level view) to the notion of the “other” (Shylock) and finally to the world
around them by examining other voices of the marginalized and oppressed (a macro-level
view).
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

9-12
English, Drama
By the end of the lesson students will be able to:
 Identify and analyse in detail the perspectives and/or biases in
the text, commenting with understanding and increasing insight
on any questions they may raise about beliefs, values, identity
and power;
English
 (Oral Communication): 1.6, 1.8, 2.1
 (Reading & Literature Studies): 1.8, 2.1, 2.3, 4.1
 (Writing): 1.3, 1.5, 2.5
Drama: A1.1, B1.2, B2.3, C2.1
 Analyse texts focusing on the ways in which they communicate
information, ideas, issues and themes and influence the
listener’s/audience’s response;
English
 (Oral Communication): 1.7, 2.2, 2.4
 (Reading & Literature Studies): 1.6, 2.1
 (Writing): 1.3, 2.7
Drama: A2.1, A3.2, B1.2, B3.2
 Identify ways in which drama can influence the broader
community and develop awareness of global issues.
English
 (Oral Communication): 2.3
 (Reading & Literature Studies): 1.5, 4.1
 (Writing): 2.2, 2.5
Drama: A2.2, B2.2, C1.1
4-5 class periods
Desks in groups, then open spaces for rehearsal
Paper, pens/pencils, computers, Handout: The Outsider in The
Merchant of Venice; Backgrounders: Prejudice and Hatred and When
Discussing Issues Raised While Studying The Merchant of Venice

Note: This is a three-tiered lesson plan that can be done separately or together, going from a
micro-level understanding to the macro-level response by having the students connect to the
world around them.
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Setting Up the Activity:
(Prior to the Activity)
 Discuss with the class what the meaning of rhetoric is (the art of effective or
persuasive speaking or writing) and rhetorical devices.
 Have students discuss and brainstorm how rhetorical devices might be used in an
argument (e.g. irony, metaphor, grammatical inversion, lists, repetition, rhythm, word
power, etc.).
The Activity:
# 1 (micro – understanding the self as outsider: personal knowledge)




Have the class take out a piece of paper and pen or pencil and for 1 ½ minutes do
free-flow writing on “I remember when I felt like an outsider.” The object is to have
the student write solidly for that time period, never taking the pen or pencil off the
page. If they get stuck, have them write, ”I am stuck but I remember when….”
After the exercise, invite anyone who wants to (it is not mandatory) to share their
experiences. The aim is not to trivialize or diminish these experiences but to have the
students become aware from a personal perspective and that being an outsider
might be anything from a momentary and isolated incident to a much more serious,
pervasive and destructive one that an intolerant society can create.

# 2 (micro – understanding the “other” as outsider: Shylock)










Distribute the two-page handout on The Outsider in The Merchant of Venice and read
with the class STEP 1 with Shylock’s speech in Act III, scene 1.
Discuss the definitions and meanings of the following terms before analyzing
Shylock:
Outsider
Compromising choices
Alienation
Anti-Semitism
Scapegoatism
Intolerance
Marginalized
Social injustice
Excluded
Oppressed
Discuss what drives Shylock to act the way he does in the play. Give examples from
the play.
Distribute the Backgrounders: “Prejudice and Hatred” and “When Discussing Issues
Raised While Studying The Merchant of Venice” to give the students a better
understanding of Shakespeare’s period and the historical perspective on antiSemitism. Discuss the historical time frame with its prejudices and social injustices.
How did myths, misinformation and stereotyping come about?
Break the students into groups of 4 and have each group study Shylock’s speech,
noting his rhetorical devices. Each group will then walk around the room and read
together, trying various ways of delivering the text (e.g. quietly, angrily, sarcastically,
exaggeratedly, honestly, etc.). What discoveries did they make?
Bring all the groups together to discuss their findings and impressions.
What effect does a series of questions have on you?
Why do you think this is in prose and not verse?
What does the speech illustrate about the outsider?
What does this reveal about Shylock’s humanity?
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Read the following to the class:
The forfeit of the pound of flesh had been set in a moment of extreme irritation on
Shylock's part. If it had come to the touch it is conceivable that Shylock might have
relented. But now, maddened by the conspiracy to rob him of possessions and daughter
by the very men (as he was convinced) to whom he had supplied necessary money, he
could scarcely be expected to want anything but revenge-revenge to the uttermost. And
while the thought of the kind of revenge he anticipates is not something we can
sympathize with, it is something we can understand if we can bring ourselves to occupy his
shoes for a moment in imagination.
Asimov’s Guide to Shakespeare,
http://www.e-reading-lib.org/chapter.php/82971/25/Azimov__Asimov_s_Guide_To_Shakespear._Volume_1.html

# 3 (macro – understanding “other” groups as outsiders: the world around them)





Have the students review STEP 2 of the handout on The Outsider in The Merchant of
Venice. Each student will pick a speech or create their own after gathering
information about the marginalized, oppressed and excluded on any one of the
following topics: religion, gender, age, race, sexuality, environmental
racism/ecological integrity or economic justice. They must edit the information so
that it is more or less equal in length to Shylock’s speech (approx. 195 words). NOTE:
Assign Shylock’s speech to one of the students or the teacher may play this role. If
possible, have the students commit their speeches to memory. If the task of
memorization is too difficult or there is a time constraint, have the students write
their speeches on cue cards and deliver their speeches while walking around the
room.
Allow sufficient time for researching, editing and rehearsing the speeches.
On the day of presentations/performances, clear the room and have everyone stand
in a circle. Have the student or teacher playing Shylock stand in the centre and
deliver his/her speech once through (s/he will remain there for the duration of the
other speeches). One by one each student will enter the circle and deliver his/her
speech. Upon completion, the person playing Shylock may respond with one or two
lines, words or phrases from his/her speech that they think resonates with the
previous speech. NOTE: If the class is large, you may want to split this over a period
of two days, allowing some time at the end of each session for discussion and
reflection.

Post Activity:
 After the presentations/performances, have the class discuss the following:
What did you discover when you were researching your topic?
What impressions did you, the audience, get from watching/hearing these
speeches?
By extending opportunities to experience the “otherness” or the voices of the
impoverished, denigrated, oppressed or marginalized, what new perspectives
did you gain about our society today?
Did Shylock’s speech take on a new meaning when it was juxtaposed with
other voices who were/are marginalized?
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Optional:
Create a “Wall of Understanding”: place Shylock’s speech in the centre and
by way of a web chart have the students place their other speeches and any
creative images that they see fit around Shylock’s speech so they may
visually connect with the global perspective.

CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival .
Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/.
Stratford Festival Twitter: https://twitter.com/stratfest .
Stratford Festival Facebook: https://www.facebook.com/StratfordFestival .
Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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THE MERCHANT OF VENICE

Theme – Lesson 4: Appearance vs Reality or “All that glisters is not gold”
Lesson Overview:
In this lesson, students will use the creative process to develop, produce and/or perform
works that demonstrate a deeper understanding of the theme of appearance versus reality in
The Merchant of Venice.
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

9-12
English, Drama
By the end of the lesson students will be able to:
 Develop and explain interpretations, using evidence from
Shakespeare’s text to support their ideas;
English
 (Oral Communication): 1.5, 1.7, 2.1, 2.3
 (Reading & Literature Studies): 1.6, 2.1
 (Writing): 1.4
Drama: A1.3, A3.1, B3.2, C2.1
 Extend understanding of Shakespeare’s text by making rich and
insightful connections between the ideas found in the text and
personal knowledge, and the world around them;
English
 (Oral Communication): 1.3, 1.6, 2.1, 2.4
 (Reading & Literature Studies): 1.4, 1.5, 2.1
 (Writing): 1.3, 2.1, 2.2, 3.1
Drama: A3.2, B2.3
 Analyse a variety of creative and dramatic presentations to
compare and assess how they explore universal themes and
issues.
English
 (Oral Communication): 1.4, 1.6, 2.5
 (Reading & Literature Studies): 1.3, 1.5, 3.3
 (Writing): 1.3, 2.3
Drama: A1.2, B1.2, B2.4, C2.1
4-6 class periods
Desks in groups, then open spaces for rehearsal
Handouts: Appearance versus Reality; Venn Diagram

Setting Up the Activity:
(Prior to the Activity)
 Discuss with the whole class the difference between appearance (i.e. outward
show/impression/circumstances; seeming) and reality (state or quality as they are; a
real thing or fact). Brainstorm some examples of what is appearance and what is
reality found in their own lives or in the media.
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The Activity:
 Divide the class into groups of two. Distribute the handout “Appearance versus
Reality.”
 Have each group choose one of the characters and their situation (or have them
come up with another one not already listed in the handout). If possible, try to avoid
duplications to ensure as many examples as possible of appearance vs reality in the
play are chosen.
 Each group will read the scene(s) they have chosen. Then re-read the scene(s),
keeping in mind the questions posed under “Things to Think About.”
 Distribute copies of the Venn Diagram handout (make extra copies in case some
groups run out of space). Have each group note any words or phrases that pertain to
either “appearance” or “reality.” Once they have completed both sides, have them
determine what this reveals about the character and place their responses in the
centre.
 Once each group has completed this task, have them prepare a creative presentation
highlighting the words and phrases of appearance vs reality. This could be done by
having one student take on the words and phrases for “appearance” while the other
student takes on the words and phrases for “reality.”
NOTE: The order in which the words and phrases appear in the text need not be
adhered to as the students are at liberty to randomly place them or juxtapose them
according to their creative interpretation.
Suggestions:
 Create a song or duet.
 Create a call and response with movement.
 Visually depict “appearance” and “reality” through creative costuming
with movement and music.
 Create a board game for the rest of the class to play and participate.
 For those technologically inclined, have them create something
through the use of videos, computers, etc. (e.g., create a simulation,
microblogging or some sort of social networking, text-based
messaging like tweets).
 Create some sort of marketing strategy promoting “appearance”
versus “reality.”
 Come up with your own unique ideas!



Allow each group sufficient time to rehearse.
Have each group present their creative piece to the rest of the class.
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Post Activity:
 After the presentations, have the class discuss the following:
What did you discover about the nature of appearance and reality while
performing?
What did you discover about the nature of appearance and reality while
watching the other presentations?
By going more deeply into the details of each scene and highlighting certain
words or phrases in the text, did you notice anything about Shakespeare’s
use of the language and imagery?
While preparing and deconstructing your scene, what did you discover about
the character(s)?
Under “Things to Think About” in your handout, what discoveries did you
make?
 Optional:
Write a journal response on what you discovered about the theme of
appearance vs reality.

CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival
Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/
Stratford Festival Twitter: https://twitter.com/stratfest
Stratford Festival Facebook: https://www.facebook.com/StratfordFestival
Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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THE MERCHANT OF VENICE

Language – Lesson 5: Portia’s Use of Language
Lesson Overview:
In this lesson, the students will explore Portia’s style of language and use of words to gain a
better understanding of the nuances and delivery of the text. Through this activity the
students will also extend their perception and awareness of the ideas and issues presented
in the text by connecting them to their own experiences and insights and the world around
them.
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

9-12
English, Drama
By the end of the lesson students will be able to:
 Identify the important information and ideas in the text ;
English
 (Oral Communication): 1.4
 (Reading & Literature Studies): 1.9, 2.2
 (Writing): 1.3, 2.4
Drama: A3.2, B1.2, C3.2
 Extend understanding of the text by making appropriate
connections between the ideas in the text, and personal
knowledge, experience, insights and the world around them;
English
 (Oral Communication): 1.5, 2.2, 3.2
 (Reading & Literature Studies): 1.2, 1.6
 (Writing): 2.2, 2.3, 2.5
Drama: B3.2
 Analyse the text to determine how it communicates ideas about
issues, culture and society and be able to comment with growing
understanding on any questions it raises about beliefs, values,
identity and power.
English
 (Oral Communication): 1.3, 1.9
 (Reading & Literature Studies): 2.3
 (Writing): 4.2
Drama: B1.2, B2.3
1-2 class periods
Desks in groups, then open spaces for rehearsal
Handout: Portia’s Use of Language

Setting Up the Activity:
(Prior to the Activity)
 Ask the students to come up with a sentence about mercy or justice.
 Invite the students to write these sentences on the board and ask them to choose
the three most important words in that sentence. Do the other students agree with
their choices? (Answers may vary.)
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Ask the students to state their reasons for choosing their three words.
Do we all read and hear the same thing the same way?

The Activity:
 Divide the class into small groups and distribute the handout “Portia’s Use of
Language” which looks at her courtroom speech in Act IV, scene 1.
 In small groups have them read Portia’s speech. Have them divide up the lines as
evenly as possible, depending on the number of people in the group.
 Each group will first read together through the speech.
 Have the students underline three words in each line that they think are the most
important.
 Each group will then do a second read-through of the speech but this time reading
only the power words they have underlined.
 Each group will then do a third read-through of the whole speech but this time
emphasizing the power words.
 Have the groups present/perform their interpretations for the entire class (they can
either read or have this memorized). They can be as creative as possible.
Suggestions:
Echo the words the group has highlighted;
Create a series of tableaux that encapsulate the words you’ve chosen;
Create a physical movement to go with the highlighted words;
Chant the speech, echoing the highlighted words;
Write each chosen word on a 8 ½” X 11” paper (landscape side) and have
each member of the group deliver their assigned lines and when they come
to the highlighted word, they or someone in the group will show the audience
the word on the page.
Post Activity:
 After the performances, have the class discuss the following:
What words did you choose? Did some groups choose differently? Why?
Did the different word emphases change your perspective on the text?
What are some of the themes in this speech?
Did you hear sounds or did the words conjure up a certain image or feeling?
Compare the beginning, middle and end of Portia’s speech – what does this
tell you about Portia’s thought-process?
Do you think that given our understanding of the implications of racial
intolerance today, the words you’ve chosen would be different from the
choices of an audience member during Shakespeare’s time?
Optional:
 Each group will write a new speech using the words they have chosen.
What are the similarities and differences when you compare it to Portia’s
speech? What did you emphasize?
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CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival .
Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/.
Stratford Festival Twitter: https://twitter.com/stratfest .
Stratford Festival Facebook: https://www.facebook.com/StratfordFestival .
Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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THE MERCHANT OF VENICE

Theme – Lesson 6: Show Me the Mercy!
Lesson Overview:
In this lesson, students will investigate the nature of racism in the play by looking closely at
Act IV, scene 1. Students will be able to bridge ideas, make connections among the activities
and discussions conducted throughout this lesson, and have a greater understanding of the
larger or overarching issues and ramifications of racial intolerance in our world.
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

9-12
English, Drama, History
By the end of the lesson students will be able to:
 Identify and analyse in detail the perspectives and biases
evident in the text, commenting with understanding and
increasing insight on questions they may raise about racism;
 English
 (Oral Communication): 1.8
 (Reading & Literature Studies): 1.5
 (Writing): 1.3,1.4
 Drama: B2.2, B2.3
 History: Communities: Local, National, and Global
 Extend understanding of the text by making effective
connections between the ideas in the text, and personal
knowledge, experience, insights and the world around them;
 English
 (Oral Communication): 1.6, 1.7
 (Reading & Literature Studies): 2.3
 (Writing): 2.1, 2.5
 Drama: A1.1, B1.2
 Use the critical analysis process to reflect on and evaluate a
dramatic work.
 English
 (Oral Communication): 1.5, 1.7, 2.3
 (Reading & Literature Studies): 1.4, 1.8
 (Writing): 1.2, 2.1
 Drama: B2.1, B3.2
3-4 class periods
Desks in groups, then open spaces for rehearsal & presentation
Computers / Handouts: Show Me the Mercy! –Part 1; Show Me the
Mercy!-Part 2; Show Me the Mercy!-Part 3

NOTE: This is a three-part lesson plan that begins by looking at Act IV, scene 1 from a critical
perspective with specific attention to the nature of racism, then branches out to incorporate
the global ramifications of racial intolerance and finally ties it back to the individual’s
response to Shylock’s treatment in this scene.
Setting Up the Activity:
(Prior to the Activity)
 Discuss with the class their understanding of racism.
 Is racism found in your community? What is your response to this?
 What evidence is there around the world of racism and intolerance?
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The Activity:
 In small groups read PART 1 handout – an excerpt of Act IV, scene 1. Read together
the scene on the left and discuss the questions and notes on the right.
 What is your impression of the scene?
 Is there anybody in this scene who exhibits mercy and justice?
 Distribute PART 2 handout and review the sections, “The Holocaust…in brief” and
“Why is the Holocaust important?” and discuss the following:
 What happens when individuals turn away from abuse of power and civil
rights violations, and ignore policies of genocide?
 What should our response be in a culturally diverse, pluralistic society?
 Go over the “YOUR TASK” section with the class as each group will do the following:
1. To further understand Nazi racism go to the following website link and read how
Hitler and the Nazis systematically began their racist campaign.
http://www.ushmm.org/outreach/en/article.php?ModuleId=10007679 .
2. Read online or print out one or more of the identity cards created by the United
States Holocaust Memorial Museum. These are brief biography cards of Holocaust
survivors or those who died during the Holocaust.
http://www.ushmm.org/education/foreducators/resource/pdf/idcards.pdf
3. Share your cards and discuss with other students the ramifications when racist laws
and policies are put into place.
4. In small groups read the PART 3 handout “Testing Our Metals: How The Merchant of
Venice invites us to examine our own values.” Antoni Cimolino, the director of the
Stratford Festival’s production, is setting The Merchant of Venice in Mussolini’s Italy
in the 1930s during the height of Italian fascism. To get an idea of this time period
see below the definition of fascism and a note about Mussolini.
Fascism: A system of government marked by centralization of authority under a
dictator, stringent socioeconomic controls, suppression of opposition through terror
and censorship, and typically a policy of belligerent nationalism and racism.
http://www.thefreedictionary.com/fascism
The term Fascism was first used of the totalitarian right-wing nationalist regime of
Mussolini in Italy (1922–43); the regimes of the Nazis in Germany and Franco in
Spain were also Fascist. Fascism tends to include a belief in the supremacy of one
national or ethnic group, a contempt for democracy, an insistence on obedience to a
powerful leader and a strong demagogic approach.
http://oxforddictionaries.com/definition/english/fascism
o

If your group were the creative team, about to stage a new production of The
Merchant of Venice, what time period would you set it in and why?

5. Now go back to Part 1 - The Merchant of Venice, Act IV, scene 1 (excerpt), discuss
with your group whether or not you see this scene in a different light. Why?
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6. Each group will write a speech (approx. ½ page or 1 page in length) asking for a
21st-century appeal on Shylock’s case. Present this to the class (it may be read or
have each member of the group memorize a portion of the text to be presented).
Questions to help you in arguing your case:
o Why is the confiscation of Shylock’s wealth unfair?
o The forced conversion to Christianity is an infringement of what?
o Was the trial biased and prejudiced to begin with? Give examples.
o How does the constitution protect Shylock today?
o Was Portia a licensed attorney? Was she a neutral figure to begin with?
o Come up with your own set of arguments to help your case! 
Post Activity:
 After the presentations, have the class discuss the following:
 Has your opinion or understanding of this scene changed over the course of
this exercise? If so, how?
 What lessons can we in the 21st century learn from this literary work given
our understanding of historical and present day evidence of intolerance?
 Optional:
 Write a ½-page to 1-page journal response to the questions listed above.

CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
 The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
 Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival
 Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/
 Stratford Festival Twitter: https://twitter.com/stratfest
 Stratford Festival Facebook: https://www.facebook.com/StratfordFestival
 Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
 Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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THE MERCHANT OF VENICE
Theme – Lesson 7: Human Rights

Lesson Overview:
In this culminating lesson this activity will help the students’ understanding of the central
themes of racism and intolerance presented in the play. Through the creation of a Public
Service Announcement students will be able to make rich and insightful connections
between the ideas in the text, personal knowledge, the roles and responsibilities of
individuals, and the world around them.
Grade Level(s)
Subject Area(s)
Curriculum
Expectations
&
Learning
Outcomes

Time Needed
Space
Materials

The Merchant of Venice
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9-12
English, Drama, Media Studies
By the end of the lesson students will be able to:
 Analyse oral texts (i.e. Public Service Announcements) focusing
on ways in which they communicate ideas, issues and themes of
eliminating racism and intolerance and influence the
listener’s/viewer’s response;
 English
 (Oral Communication): 1.7, 2.1, 3.2
 (Reading & Literature Studies): 1.3, 4.1
 (Writing): 2.2, 3.4
 Drama: A3.2, B2.3, C1.1
 Produce media text for the purpose of communicating human
rights issues;
 English
 (Oral Communication): 1.9, 2.7
 (Reading & Literature Studies): 1.5, 4.2
 (Writing): 2.1, 3.7
 Drama: A3.3, C1.3, C2.2
 Media Studies: 3.4
 Use a variety of drama conventions to help explore and develop
further human rights issues.
 English
 (Oral Communication): 2.2, 3.1
 (Reading & Literature Studies): 1.8, 3.3
 (Writing): 2.1, 4.2
 Drama: A2.2, B2.4
4-5 class periods
Desks in groups, then open spaces for rehearsal & presentations
Smartboard or computer/projector; Handout: Human Rights Violations in
The Merchant of Venice
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Setting Up the Activity:
(Prior to the Activity)
 Discuss the following with your class:
 What does it mean to be “human”?
 What are “human rights”?


Download the ‘Taking the human rights temperature of your school’ survey found in
ABC Teaching Human Rights: Practical Activities for primary and secondary schools
(Office of the United Nations High Commissioner for Human Rights)
http://www.hrea.org/erc/Library/ABC.pdf (see page 51). Have the students fill out
the 25-question survey and discuss the questions posed on that page:






In which areas does your school seem to be promoting human rights
principles?
In which areas do there seem to be human rights problems?
How do you explain the existence of such problematic conditions? Are they
related to discrimination? To participation in decision-making? Who benefits
and who loses/suffers from these human rights violations?
Have you or any other members of the community contributed to the existing
climate, either to improve or to worsen it?
What needs to be done to improve the human rights climate in your school?

The Activity:
 Divide the class into small groups.
 Distribute to each group copies of the Universal Declaration of Human Rights (see
page 53 of http://www.hrea.org/erc/Library/ABC.pdf ) or for a simpler one-page
summary go to Universal Declaration of Human Rights: Abridged for Youth
http://www.youthforhumanrights.org/sites/default/files/YHRI_declaration-humanrights-abridged.pdf .
 Have the students review and discuss what aspects they found interesting.






Did we take for granted some of these rights we assume should be universal
but aren’t necessarily in place in various parts of the world?
What rights intrigued you the most and why?

Go to the Youth for Human Rights website http://www.youthforhumanrights.org/ and
have the students watch some of the “30 Videos – 30 Rights Public Service
Messages” (if time permits first watch “The Story of Human Rights” documentary).
In groups discuss instances where basic human rights were violated in The Merchant
of Venice. Distribute and have the students fill out the handout “Human Rights
Violations in The Merchant of Venice.”
After the groups have completed their list, have them partner up with another group
to compare their findings.
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What were the similarities between the two groups?
What were the differences between the two groups?
What did you discover when you were compiling your list of human rights
violations?
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Each group will choose one of the articles of the Universal Declaration of Human
Rights and create their own PSA (Public Service Announcement). They can tailor it to
an issue that is happening in their school or community if they wish. The students
may create the PSA using any one of the following methods:







dramatic presentation; OR
digital video presentation: OR
PowerPoint presentation; OR
slide show presentation.

Allow sufficient time for brainstorming, rehearsing and presenting the PSAs.

Post Activity:
 After the presentations/performances, have the class discuss the following:
 Throughout your study of The Merchant of Venice what have you discovered
about unspoken and voiced prejudices within our society?
 Do you agree or disagree with the following statement and why?
In our culture, if a writer creates a racist character, we are almost certainly meant to
see that character as morally wrong – despite any psychological (nature) or social
(nurture) explanations. Shakespeare confuses us because the characters in his plays
rarely operate under the same moral code; Shakespeare’s world encompasses all
levels of society and all manner of people. The moral, the immoral and the amoral all
confront each other, and Shakespeare reserves judgement. We – the audience –
judge the characters by their actions, often overlooking their “words” in our haste to
establish our own [21st]-century moral “superiority”…. Our “conscience” affects our
interpretation of all art. Our “conscience” differentiates between the obscene and the
beautiful. Therefore we should not pretend that The Merchant of Venice does not
pose moral and ethical problems for both actor and audience. The truth of the matter
is that the play stimulates our “conscience,” prompting us to say that everyone
should discuss the problems in the play, and to admit, sadly, that racism is still a
topical issue.
Elliott Hayes, A Timely Issue: The Merchant of Venice: A Moral Dilemma,
Stratford Festival
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What discovery did you make during this activity about the play and creating
your own PSA?
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Optional:
 Create a PSA poster incorporating one of the characters from The Merchant
of Venice who was denied a basic human right.
 Write a 2-page essay on the human rights abuses found in The Merchant of
Venice and how it can shine a light on our own community or the world at
large today.

CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
 The Forum, a series of remarkable events to enrich the play-going experience:
http://www.stratfordfestival.ca/forum/ .
 Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and
interviews: http://www.youtube.com/user/stratfordfestival .
 Stratford Festival’s Flickr pages: http://www.flickr.com/photos/stratfest/.
 Stratford Festival Twitter: https://twitter.com/stratfest .
 Stratford Festival Facebook: https://www.facebook.com/StratfordFestival .
 Oxford Next is an online learning environment dedicated to helping 21st century
teachers and students with multimedia links on various Stratford Festival
productions: https://www.oxfordnext.com .
 Stratford Festival Behind the Scenes App. Contains interactive set models, exclusive
images and slideshows, special audio and video content and photos, stories and
animations and insights into the world of theatre at the Festival. For more
information see: https://www.stratfordfestival.ca/explore.
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Plot: The
e Four Storie
es
Handou
ut

THE
E FOUR STORIES
THE
BOND

THR
REE
CASK
KETS

THE
GS
RING

THE
EELOPEMENT

There
e are four sto
ories interwovven in The Merchant of Ve
Venice:





Th
he Bond – made
m
between
n Shylock and Antonio;
Th
hree Casketss – whoever chooses
c
the right casket wins Portia’ss hand in marriage;
Th
he Elopemen
nt – Jessica and
a Lorenzo run away and
d elope;
Th
he Rings – Portia and Nerissa give the
eir husbandss rings.

o:
To Do
Each team
m will be assigned one of the stories.
Each group will start att the beginning of their sttory’s journeyy in the text a
and follow it
through to
o the end.
While follo
owing the keyy scenes invo
olved in the ttelling of the story, jot dow
wn key
phrases or passages that stand out to you.
Each team
m will write a narrative sto
ory, incorporaating key phrases and passsages.
NOTE: Some overlapping may occu
ur as the storries collide in
nto one anoth
her.
Brainstorm
m imaginative
e ways you can bring your story to life
e.
Suggestionss:
o narration with tableaux
o mime
o narration with dan
nce or
mo
ovement
o cre
eating a graphicc novelette
(co
omputer-genera
ated or
fre
eestyle)

o
o
o
o
o
o

in
nterviewing characters
ggossip tabloid fo
ormat
3
3D pop-up book with narration
p
puppetry
ccreate a vlog
C
Choose your own
n - be creative!

Prepare/re
ehearse yourr story.
Present yo
our story to th
he rest of the
e class.
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Language is Power
Handout

HOW SHAKESPEARE USES LISTS AND REPETITION
Read the following two scenes to see how Shakespeare effectively uses lists and repetition.
What effect does this have on the audience?
LISTS

MACBETH
ACT IV, SCENE I - A cavern. In the middle, a boiling cauldron.
Thunder. Enter the three Witches
First Witch
Thrice the brinded cat hath mew'd.
Second Witch
Thrice and once the hedge-pig whined.
Third Witch
Harpier cries 'Tis time, 'tis time.
First Witch
Round about the cauldron go;
In the poison'd entrails throw.
Toad, that under cold stone
Days and nights has thirty-one
Swelter'd venom sleeping got,
Boil thou first i' the charmed pot.
ALL
Double, double toil and trouble;
Fire burn, and cauldron bubble.
Second Witch
Fillet of a fenny snake,
In the cauldron boil and bake;
Eye of newt and toe of frog,
Wool of bat and tongue of dog,
Adder's fork and blind-worm's sting,
Lizard's leg and owlet's wing,
For a charm of powerful trouble,
Like a hell-broth boil and bubble.
ALL
Double, double toil and trouble;
Fire burn and cauldron bubble.
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Language is Power
Handout
Third Witch
Scale of dragon, tooth of wolf,
Witches' mummy, maw and gulf
Of the ravin'd salt-sea shark,
Root of hemlock digg'd i' the dark,
Liver of blaspheming Jew,
Gall of goat, and slips of yew
Silver'd in the moon's eclipse,
Nose of Turk and Tartar's lips,
Finger of birth-strangled babe
Ditch-deliver'd by a drab,
Make the gruel thick and slab:
Add thereto a tiger's chaudron,
For the ingredients of our cauldron.
ALL
Double, double toil and trouble;
Fire burn and cauldron bubble.
Second Witch
Cool it with a baboon's blood,
Then the charm is firm and good.
REPETITION

A MIDSUMMER NIGHT’S DREAM
ACT V, SCENE I - Athens. The palace of THESEUS.
Pyramus
O grim-look'd night! O night with hue so black!
O night, which ever art when day is not!
O night, O night! alack, alack, alack,
I fear my Thisby's promise is forgot!
And thou, O wall, O sweet, O lovely wall,
That stand'st between her father's ground and mine!
Thou wall, O wall, O sweet and lovely wall,
Show me thy chink, to blink through with mine eyne!
Wall holds up his fingers
Thanks, courteous wall: Jove shield thee well for this!
But what see I? No Thisby do I see.
O wicked wall, through whom I see no bliss!
Cursed be thy stones for thus deceiving me!
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Language is Power
Handout

LISTS & REPETITION IN THE MERCHANT OF VENICE
Language IS power and when Shakespeare uses lists or repetition in his speeches, he
increases the dramatic effect.
Lists have unique qualities. They can:

illustrate that the character has become more emotional,

create a compelling argument,

paint a picture,

compare and contrast ideas,

catalogue things,

mock or ridicule someone.
Repetition is effective. It can:

create a persuasive argument,

draw attention to something,

demonstrate wit or sarcasm,

deepen irony,

motivate or mock someone,

demonstrate obsessiveness.
TASK: Find each individual character’s speech listed below and determine if Shakespeare is
employing the use of a list or repetition or both and explain in the last column the effect it
creates. Feel free to use additional paper if you run out of space.
CHALLENGE # 1: Can you think of any other examples of why lists and repetitions might be
used?
CHALLENGE # 2: Are there any speeches in The Merchant of Venice, not already listed below,
that you can see employ the technique of lists and/or repetition?

Character

Salarino

Act/Scene

Lines

Act I, sc. 1

“My wind cooling my
broth…Is sad to think
upon his merchandise.”
(23-40)

Solanio

Act II, sc. 8

Morocco

Act II, sc. 1
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What is it?
Example:
List &
Repetition

Explanation
Example: “I
should/Shall I” are
used to paint a
picture and creates
a compelling &
persuasive
argument

“ I never heard a passion
so confused,…She hath
the stones upon her and
the ducats!’”
(12-22)
“ Even for that I thank
you…And die with
grieving.” (23-38)
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Morocco

Act II, sc. 7

Gratiano

Act II, sc. 2

Gratiano

Act II, sc. 6

Lorenzo

Act II, sc. 5

Lorenzo

Act II, sc. 6

Arragon

Act II, sc. 9

Shylock

Act I, sc. 3

Shylock

Act III, sc. 1

Shylock

Act IV, sc. 1

Portia

Act II, sc. 1

Portia

Act III, sc. 2

Portia

Act IV, sc. 1
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“ Some god direct my
judgement! Let me
see:…Here do I choose,
and thrive I as I may.”
(13-60)
“Signor Bassanio, hear
me:…To please his
grandma, never trust me
more.” (160-168)
“That ever holds: who
riseth from a
feast…Lean, rent, and
beggared by the
strumpet wind!” (9-20)
“I must needs tell thee
all. She hath
directed…Fair Jessica
shall be my torchbearer.”
(29-39)
“Beshrew me but I love
her heartily…Shall she
be placèd in my constant
soul.” (53-58)
“And so have I
addressed me. Fortune
now…And instantly
unlock my fortunes
here.” (18-51)
“Signor Antonio, many a
time and oft…I’ll lend
you thus much monies.’”
(98-121)
“ To bait fish withal;…but
I will better the
instruction.” (42-57)
“I have possessed your
grace of what I
purpose,…A losing suit
against him. Are you
answered?” (35-62)
“You must take your
chance,…In way of
marriage: therefore be
advised.” (38-42)
“You see me, Lord
Bassanio, where I
stand,…And by my
vantage to exclaim on
you.” (149-174)
“The quality of mercy is
not strained,…Must
needs give sentence
‘gainst the merchant
there.” (180-201)
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Portia

Act IV, sc. 1

Portia

Act V, sc, 1

Lorenzo
&
Jessica

Act V, sc. 1

Bassanio
&
Portia

Act V, sc. 1

Antonio

Act I, sc. 1

Lancelot

Act II, sc. 2

Shylock
&
Antonio

Act III, sc. 3

“Therefore prepare thee
to cut off the flesh…Thou
diest, and all thy good
are confiscate.” (320328)
“Let me give light, but let
me not be light,…But
God sort all! You are
welcome home, my
lord.”
(129-132)
“ The moon shines
bright. In such a night as
this,…I would outnight
you, did nobody come:”
(1-22)
“ Sweet Portia,…I’ll have
the doctor for my
bedfellow.” (192-233)
“In sooth I know not why
I am so sad…That I have
much ado to know
myself.” (1-7)
“Certainly, my
conscience…at your
commandment, I will
run.” (1-24)
“Jailor, look to him. Tell
not me of mercy…I’ll
have no speaking, I will
have my bond.” (1-17)

Can you find any other examples?
Character

Act/Scene

Lines

What is it?

Explanation

Act __ sc. __

Act __ sc. __

Act __ sc. __
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Character: Shylock the Outsider
Handout

THE OUTSIDER IN THE MERCHANT OF VENICE
STEP 1
In The Merchant of Venice Shylock is a Jew and does some unpleasant things but his questionable actions
must not be misinterpreted or mistakenly assumed to be a reflection of the Jewish faith or race. It is rather
one man’s response to the racial intolerance and insults he has suffered.
Although Shakespeare is a product of the period he was living in and indeed reflects some of those
prevailing prejudices, nevertheless the play is full of ambiguities and contradictions, it raises unanswered
questions and highlights historical and cultural complexities.
Before analyzing the character Shylock, first look at the following terms and discuss the definitions and
meanings of each:
-

Outsider
Alienation
Scapegoatism
Marginalized
Oppressed

-

Excluded
Compromising Choices
Anti-Semitism
Intolerance
Social Injustice

THINGS TO KEEP IN MIND
 Look at the humanity of Shylock. What drives him to act the way he does?
 Place the play in the context of its historical time frame with its prejudices and social injustice. For
instance, there had been an expulsion of Jews in England in 1290 so Shakespeare and his
contemporaries had little interaction with the few remaining Jews and therefore little actual
knowledge of Jewish people in the 16th century. (See background notes for more details.)
 Look at the history of racial prejudice to debunk the prevailing myths. For example, with regard to
Shylock’s bond requiring a pound of flesh, Jewish laws do not allow such things, however, ancient
Roman law did permit debtors to be cut into pieces after repeated warnings. Ask yourself: how did
this misinformation and stereotyping come about?
The Merchant of Venice - Act III, scene 1 – Shylock’s Speech
To bait fish withal; if it will feed nothing else, it will feed my revenge. He hath disgraced me, and hindered me
half a million, laughed at my losses, mocked at my gains, scorned my nation, thwarted my bargains, cooled
my friends, heated mine enemies - and what's his reason? I am a Jew. Hath not a Jew eyes? Hath not a Jew
hands, organs, dimensions, senses, affections, passions? Fed with the same food, hurt with the same
weapons, subject to the same diseases, healed by the same means, warmed and cooled by the same winter
and summer, as a Christian is? If you prick us, do we not bleed? If you tickle us, do we not laugh? If you
poison us, do we not die? And if you wrong us, shall we not revenge? If we are like you in the rest, we will
resemble you in that. If a Jew wrong a Christian, what is his humility? Revenge. If a Christian wrong a Jew,
what should his sufferance be by Christian example? Why, revenge! The villainy you teach me, I will execute,
and it shall go hard but I will better the instruction.
STEP 2
YOUR TASK: Pick a speech (see next page) or create your own speech gathering information about the
marginalized, oppressed and excluded with regard to religion, gender, age, race, sexuality, environmental
racism* or economic justice. Edit the information so that it is more or less equal in length to Shylock’s
speech (approx. 195 words).
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SAMPLES OF SPEECHES ON THE MARGINALIZED AND EXCLUDED















(You can find the following speeches on the internet or find your own.)

Martin Luther King Jr., I Have a Dream
“UNiTE and RISE” speech by UNiTE to End Violence against Women campaign manager, Aldijana Sisic, New
York, 14 February 2013
Susan B. Anthony, Woman’s Rights to the Suffrage, 1873 (NOTE: This speech was delivered after Anthony was
arrested, tried, and fined $100 for voting in the 1872 U.S. presidential election.)
Frederick Douglass, Fighting Rebels with Only One Hand, 1861
Frederick Douglass, What the Black Man Wants, 1865
Sojourner Truth, Ain’t I a Woman, 1851
Mahatma Gandhi, Statement in the Great Trail of 1922
Mahatma Gandhi, Quit India speeches of 1942
Mahatma Gandhi, Speech on the Eve of the Last Fast, 1948
Nelson Mandela, An Ideal for which I am prepared to die – statement from the dock at the opening of his trial
on charges of sabotage, Supreme Court of South Africa, Pretoria, April 20, 1964
Dalai Lama, Nobel Peace Prize Acceptance Speech, 10 December 1989, Oslo, Norway
Emmeline Pankhurst, Freedom or Death – speech delivered in Hartford, Connecticut on November 13, 1913
Mary Fisher, A Whisper of AIDS, Houston, Texas, Aug. 19, 1992
Emile Zola, Appeal for Dreyfus – delivered in Paris, February 22, 1898 at the Zola trial for libel

SAMPLE INFORMATION OR SPEECHES ON THE INTERNET ON THE MARGINALIZED, OPPRESSED AND EXCLUDED
(Feel free to choose something else not listed on this page.)



“Environmental Justice in Toronto Report,” April 2007 http://city.apps01.yorku.ca/wpcontent/uploads/2011/05/file_2_ej_report_fin.pdf



“Stephen Lewis Says Uganda’s Anti-Gay Bill Must Go, “November 24, 2009
http://www.stephenlewisfoundation.org/news-resources/speeches



Stephen Lewis at the International AIDS Society Conference, July 20, 2009
http://www.stephenlewisfoundation.org/news-resources/speeches?month=7&year=2009



Stephen Lewis, “Calling HIV-related Stigma What It Is: Racism, Classism, Misogyny,” July 26, 2012 – The
Robert Carr Memorial Lecture at the XIX International AIDS Conference delivered by
http://www.aidsfreeworld.org/Publications-Multimedia/Speeches/Calling-HIVrelated-Stigma-what-it-is-RacismClassism-Misogyny.aspx



Revera Report on Ageism http://www.reveraliving.com/About-Us/Media-Centre/Revera-Report-onAgeism/docs/Report_Ageism.aspx
See also▼
Canadian Network for the Prevention of Elder Abuse http://www.cnpea.ca/ageism.pdf




David Suzuki, “Are We Paving Over Our Natural Wealth?” February 21, 2013 http://www.davidsuzuki.org/blogs/science-matters/2013/02/are-we-paving-over-our-natural-wealth/



UNICEF – The State of the World’s Children 2007: Women and Children
http://books.google.ca/books?hl=en&lr=&id=HiIZr4QFkOMC&oi=fnd&pg=PR6&dq=un+gender+discrimination
&ots=14NZNe2M9m&sig=MYwqBP0IGRuY2tQUR4U_KahJqIc#v=onepage&q=un%20gender%20discrimination
&f=false



UN Women – Countering Gender Discrimination and Negative Gender Stereotypes: Effective Policy Responses
http://www.unwomen.org/2011/07/countering-gender-discrimination-and-negative-gender-stereotypeseffective-policy-responses/

*environmental hazards and pollutants are located in communities where minorities, migrant workers and working
poor live

The Merchant of Venice
Resource Package

Stratford Festival 2013

44

Theme: Appearance vs Reality or “All that glisters is not gold”
Handout

APPEARANCE VERSUS REALITY
Each group will choose one of the below-listed appearance vs reality scenes or come up with
a new one not already listed.
Read the scene(s).
Read the scene(s) again, this time keeping in mind the “Things to Think About” section.
Fill out the Venn Diagram handout sheet, jotting down words and phrases that fall under the
categories of “Appearance” and “Reality.”
APPEARANCE OR
THINGS TO THINK ABOUT
CHARACTER(S)
SITUATION
REALITY?
ACT/SCENE
What is your first
He wants to marry
impression of Bassanio?
the very rich Portia
Do you believe he is in
and uses
Act I, scene 1
Bassanio
love or are his financial
His love for
Antonio’s love,
(lines 118-184)
needs more important?
Portia
support and funds
Support your argument.
to further his
goals.
At what point do you
He is outwardly
Act I, scene 3
notice appearance
Shylock
The bond
friendly but
slipping and reality
seething
taking over?
underneath.
He is considered
At what point in the
an honourable
scene do you lose
man yet he
Act I, scene 3
sympathy with Antonio
Antonio
The bond
dislikes Jews and
and realize his
moneylenders
prejudices?
and openly scorns
Shylock.
Belmont is supposed to
Behind their backs
be an ideal place but
she blatantly
after this scene what
stereotypes and
Act I, scene 2
Portia
impression do you have
The suitors
ridicules her
of the people living
suitors.
there?
If you were the director,
Her asides and
how would you direct this
comments
scene, balancing the
The Prince of
illustrate her
Act II, scene 7
Portia
comic elements with
Morocco
prejudices.
Portia’s racism?
Do you see the father’s
On the surface it
Act II, scene 9
Portia
will and conditions for
appears to be a
and
&
Portia’s marriage as fair?
Casket
relatively simple
Act III, scene 2
suitors
Why?
choices
task but in reality
(lines 1-185)
it is a test.
Do you find the exchange
When his father
between father and son
does not
funny, confusing,
recognize him,
Act II, scene 2
Launcelot
unpleasant or offensive?
Blind Father
Launcelot tricks
(lines 1-140)
Defend your opinion.
his father into
believing he is
someone else.
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Jessica

Her
relationship
with her
father

When in Shylock’s
presence, she is
submissive, but a
rebel behind his
back.

Jessica

Disguised as
a boy

Portia
and
Nerissa

Disguised as
Doctor
Balthazar and
his clerk

Portia
and
Nerissa

Disguised as
Doctor
Balthazar and
his clerk

She is running
away, but is it also
to hide her
shame?
To attend the trial,
the two ladies
must disguise
themselves as
men.
They test their
husbands by
asking for the
rings their wives
gave them.

They claim to
have the
moral centre

The Christian
characters seem
to think they are
morally superior.

Christians

Act II, scene 3
and
Act II, scene 5

Act II, scene 6
(lines 27-51)

Act III, scene 4
(lines 57-84)
Act IV, scene 1
(lines 167-444)

Act III, scene 5
and
Act IV, scene 1

What impression do you
have of the fatherdaughter conflict?
Although Jessica
professes that her home
is hell, is there any
evidence to support her
argument?
What impression do you
have of Jessica’s
character and her
actions?
Is Portia’s view of men
accurately portraying the
world she lives in?
Although Portia lives in a
patriarchal society, look
for ways that she asserts
her dominance over the
men.
Look for evidence that
supports their Christian
charity and where they
contradict that charity
and instead inflict
humiliation and
suffering.

CAN YOU FIND OTHER EXAMPLES IN THE PLAY?
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VENN DIAGRAM - AP
PPEARANCE VS
V REALITY IN
N THE MERCH
HANT OF VEN
NICE

REA
ALITY

APPEARA
ANCE

WHAT DOES IT
REVEAL
ABOUT
A
THE
CH
HARACTER?
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Portia’s Use of Language
Activity:






In small groups read Portia’s speech. Divide up the lines as evenly as possible,
depending on the number of people in the group.
First, read through the speech together.
Underline three words in each line that you think are the most important (see
examples below).
Next, read through the speech again but this time only read the power words you
underlined.
Finally, read through the whole speech once again, this time emphasizing the power
words. Perform this for the other groups. Be creative!

The Merchant of Venice . ACT IV, scene 1. The duke’s palace. (excerpt)
PORTIA
The quality of mercy is not strained,  possible examples, you may choose differently
It droppeth as the gentle rain from heaven
Upon the place beneath. It is twice blest:
It blesseth him that gives, and him that takes.
'Tis mightiest in the mightiest, it becomes
The thronèd monarch better than his crown.
His sceptre shows the force of temporal power,
The attribute to awe and majesty,
Wherein doth sit the dread and fear of kings;
But mercy is above this sceptred sway.
It is enthronèd in the hearts of kings,
It is an attribute to God himself,
And earthly power doth then show likest God's
When mercy seasons justice. Therefore, Jew,
Though justice be thy plea, consider this:
That, in the course of justice, none of us
Should see salvation. We do pray for mercy,
And that same prayer doth teach us all to render
The deeds of mercy. I have spoke thus much
To mitigate the justice of thy plea;
Which if thou follow, this strict court of Venice
Must needs give sentence 'gainst the merchant there.
Questions~
 What words did you choose? Did some groups choose differently? Why?
 Did the different word emphases change your perspective on the text?
 What are some of the themes in this speech?
 Did you hear sounds or did the words conjure up a certain image or feeling?
 Compare the beginning, middle and end of Portia’s speech – what does this tell you
about Portia’s thought-process?
 Do you think that given our understanding of the implications of racial intolerance
today, the words you’ve chosen would be different from that of an audience member
during Shakespeare’s time?
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SHOW ME THE MERCY!

PART 1

The Merchant of Venice - Act IV, scene I. (excerpt) Venice. A court of justice.
YOUR TASK: In small groups read together the scene on the left and discuss the questions
and notes listed on the right.

SCENE

COMMENTS

Enter the DUKE, the Magnificoes, ANTONIO,
BASSANIO, GRATIANO, SALERIO, and others
DUKE
What, is Antonio here?
ANTONIO
Ready, so please your grace.
DUKE
I am sorry for thee: thou art come to answer
A stony adversary, an inhuman wretch
uncapable of pity, void and empty
From any dram of mercy.
ANTONIO
I have heard
Your grace hath ta'en great pains to qualify
His rigorous course; but since he stands obdurate
And that no lawful means can carry me
Out of his envy's reach, I do oppose
My patience to his fury, and am armed
To suffer, with a quietness of spirit,
The very tyranny and rage of his.
DUKE
Go one, and call the Jew into the court.
SALERIO
He is ready at the door: he comes, my lord.
Enter SHYLOCK
DUKE
Make room, and let him stand before our face.
Shylock, the world thinks, and I think so too,
That thou but lead'st this fashion of thy malice
To the last hour of act; and then 'tis thought
Thou'lt show thy mercy and remorse more strange
Than is thy strange apparent cruelty;
And where thou now exact'st the penalty,
Which is a pound of this poor merchant's flesh,
Thou wilt not only loose the forfeiture,
But, touched with human gentleness and love,
Forgive a moiety of the principal;
Glancing an eye of pity on his losses,
That have of late so huddled on his back,
Enow to press a royal merchant down
And pluck commiseration of his state
From brassy bosoms and rough hearts of flint,
From stubborn Turks and Tartars, never trained
To offices of tender courtesy.
We all expect a gentle answer, Jew.
SHYLOCK
I have possessed your grace of what I purpose;
And by our holy Sabbath have I sworn
To have the due and forfeit of my bond:

The Merchant of Venice
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Why is Shylock described as a non-human?
Why is Antonio portraying himself as humble and
gentle when he portrayed himself as less than so
in Act I sc. 3 towards Shylock?

This is the first of many references to Shylock in
this scene as merely “Jew;” why is that?
Keep track and underline ALL the times Shylock
is referred to as “Jew.”

Note the duke addresses him first as “Shylock” at
the beginning and then “Jew” at the end.

This is a pun on “gentile” = non-Jewish. What
does this illustrate about the Christians’
arrogance?
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If you deny it, let the danger light
Upon your charter and your city's freedom.
You'll ask me, why I rather choose to have
A weight of carrion flesh than to receive
Three thousand ducats: I'll not answer that:
But, say, it is my humour: is it answered?
What if my house be troubled with a rat
And I be pleased to give ten thousand ducats
To have it baned? What, are you answered yet?
Some men there are love not a gaping pig;
Some, that are mad if they behold a cat;
And others, when the bagpipe sings i' the nose,
Cannot contain their urine: for affection,
Mistress of passion, sways it to the mood
Of what it likes or loathes. Now, for your answer:
As there is no firm reason to be rendered,
Why he cannot abide a gaping pig;
Why he, a harmless necessary cat;
Why he, a woollen bagpipe; but of force
Must yield to such inevitable shame
As to offend, himself being offended;
So can I give no reason, nor I will not,
More than a lodged hate and a certain loathing
I bear Antonio, that I follow thus
A losing suit against him. Are you answered?
BASSANIO
This is no answer, thou unfeeling man,
To excuse the current of thy cruelty.
SHYLOCK
I am not bound to please thee with my answers.
BASSANIO
Do all men kill the things they do not love?
SHYLOCK
Hates any man the thing he would not kill?
BASSANIO
Every offence is not a hate at first.
SHYLOCK
What, wouldst thou have a serpent sting thee
twice?
ANTONIO
I pray you, think you question with the Jew:
You may as well go stand upon the beach
And bid the main flood bate his usual height;
You may as well use question with the wolf
Why he hath made the ewe bleat for the lamb;
You may as well forbid the mountain pines
To wag their high tops and to make no noise,
When they are fretten with the gusts of heaven;
You may as well do anything most hard,
As seek to soften that--than which what's harder?His Jewish heart: therefore, I do beseech you,
Make no more offers, use no farther means,
But with all brief and plain conveniency
Let me have judgment and the Jew his will.
BASSANIO
For thy three thousand ducats here is six.
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Why does Shylock not give a clear reason for
wishing to harm Antonio?

Antonio continues to insult Shylock comparing
him to animals.

Note the racial slur as it’s not “his heart” but “his
Jewish heart.” Are Christians exhibiting any
tolerance?
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SHYLOCK
What judgment shall I dread, doing
Were in six parts and every part a ducat,
I would not draw them; I would have my bond.
DUKE
How shalt thou hope for mercy, rendering none?
SHYLOCK
What judgment shall I dread, doing no wrong?
You have among you many a purchased slave,
Which, like your asses and your dogs and mules,
You use in abject and in slavish parts,
Because you bought them: shall I say to you,
Let them be free, marry them to your heirs?
Why sweat they under burthens? let their beds
Be made as soft as yours and let their palates
Be seasoned with such viands? You will answer
'The slaves are ours:' so do I answer you:
The pound of flesh, which I demand of him,
Is dearly bought; 'tis mine and I will have it.
If you deny me, fie upon your law!
There is no force in the decrees of Venice.
I stand for judgment: answer; shall I have it?
DUKE
Upon my power I may dismiss this court,
Unless Bellario, a learned doctor,
Whom I have sent for to determine this,
Come here to-day.
SALERIO
My lord, here stays without
A messenger with letters from the doctor,
New come from Padua.
DUKE
Bring us the letter; call the messenger.
BASSANIO
Good cheer, Antonio! What, man, courage yet!
The Jew shall have my flesh, blood, bones and all,
Ere thou shalt lose for me one drop of blood.
ANTONIO
I am a tainted wether of the flock,
Meetest for death: the weakest kind of fruit
Drops earliest to the ground; and so let me
You cannot better be employed, Bassanio,
Than to live still and write mine epitaph.
Enter NERISSA, dressed like a lawyer's clerk
DUKE
Came you from Padua, from Bellario?
NERISSA
From both, my lord. Bellario greets your grace.
Presenting a letter
BASSANIO
Why dost thou whet thy knife so earnestly?
SHYLOCK
To cut the forfeiture from that bankrupt there.
GRATIANO
Not on thy sole, but on thy soul, harsh Jew,
Thou makest thy knife keen; but no metal can,
No, not the hangman's axe, bear half the
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Look up the many definitions of “mercy” and its
meanings. Note the number of times “mercy” is
used in this scene. Who in this scene exhibits
these qualities?
To make his point, Shylock turns the tables on the
Venetian Christians and points out that they show
no mercy with regard to their slaves.

Antonio is comparing himself to a castrated ram
which may allude to his inability to marry and
have children, but what does this say about his
relationship with Bassanio?
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keenness
Of thy sharp envy. Can no prayers pierce thee?
SHYLOCK
No, none that thou hast wit enough to make.
GRATIANO
O, be thou damned, inexecrable dog!
And for thy life let justice be accused.
Thou almost makest me waver in my faith
To hold opinion with Pythagoras,
That souls of animals infuse themselves
Into the trunks of men: thy currish spirit
Governed a wolf, who, hanged for human
slaughter,
Even from the gallows did his fell soul fleet,
And, whilst thou lay'st in thy unhallowed dam,
Infused itself in thee; for thy desires
Are wolvish, bloody, starved and ravenous.
SHYLOCK
Till thou canst rail the seal from off my bond,
Thou but offend'st thy lungs to speak so loud:
Repair thy wit, good youth, or it will fall
To cureless ruin. I stand here for law.
DUKE
This letter from Bellario doth commend
A young and learned doctor to our court.
Where is he?
NERISSA
He attendeth here hard by,
To know your answer, whether you'll admit him.
DUKE
With all my heart. Some three or four of you
Go give him courteous conduct to this place.
Meantime the court shall hear Bellario's letter.
Clerk
[Reads]
Your grace shall understand that at the receipt of
your letter I am very sick: but in the instant that
your messenger came, in loving visitation was
with
me a young doctor of Rome; his name is
Balthasar. I acquainted him with the cause in
controversy between the Jew and Antonio the
merchant: we turned o'er many books together:
he is furnished with my opinion; which, bettered
with his own learning, the greatness whereof I
cannot enough commend, comes with him, at my
importunity, to fill up your grace's request in my
stead. I beseech you, let his lack of years be no
impediment to let him lack a reverend estimation;
for I never knew so young a body with so old a
head. I leave him to your gracious acceptance,
whose trial shall better publish his
commendation.
DUKE
You hear the learn'd Bellario, what he writes:
And here, I take it, is the doctor come.
Enter PORTIA, dressed like a doctor of laws
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Once again Shylock is insulted as a non-human.
How do the Venetian Christians restrict the lives
of the Jews?

Stratford Festival 2013

52

Theme: Show Me the Mercy! Part 1
Handout
Give me your hand. Come you from old Bellario?
PORTIA
I did, my lord.
DUKE
You are welcome: take your place.
Are you acquainted with the difference
That holds this present question in the court?
PORTIA
I am informed thoroughly of the cause.
Which is the merchant here, and which the Jew?
DUKE
Antonio and old Shylock, both stand forth.
PORTIA
Is your name Shylock?
SHYLOCK
Shylock is my name.
PORTIA
Of a strange nature is the suit you follow;
Yet in such rule that the Venetian law
Cannot impugn you as you do proceed.
You stand within his danger, do you not?
ANTONIO
Ay, so he says.
PORTIA
Do you confess the bond?
ANTONIO
I do.
PORTIA
Then must the Jew be merciful.
SHYLOCK
On what compulsion must I? tell me that.
PORTIA
The quality of mercy is not strained,
It droppeth as the gentle rain from heaven
Upon the place beneath: it is twice blest;
It blesseth him that gives and him that takes:
'Tis mightiest in the mightiest: it becomes
The thronèd monarch better than his crown;
His sceptre shows the force of temporal power,
The attribute to awe and majesty,
Wherein doth sit the dread and fear of kings;
But mercy is above this sceptred sway;
It is enthroned in the hearts of kings,
It is an attribute to God himself;
And earthly power doth then show likest God's
When mercy seasons justice. Therefore, Jew,
Though justice be thy plea, consider this,
That, in the course of justice, none of us
Should see salvation: we do pray for mercy;
And that same prayer doth teach us all to render
The deeds of mercy. I have spoke thus much
To mitigate the justice of thy plea;
Which if thou follow, this strict court of Venice
Must needs give sentence 'gainst the merchant
there.
SHYLOCK
My deeds upon my head! I crave the law,
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In Shakespeare’s time Shylock was costumed in a
red wig wearing a protruding nose, thereby setting
him apart from the Christian Venetians. The
audience would have laughed at the joke. Today,
this racist form of costuming is not done. If
neither Antonio or Shylock are distinguishable as
persons to Portia, what does that say to us the
audience?

Keep track of how Portia exhibits her own “quality
of mercy” from here to the end of the trial. Does
Portia actually demonstrate mercy toward
Shylock?
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The penalty and forfeit of my bond.
PORTIA
Is he not able to discharge the money?
BASSANIO
Yes, here I tender it for him in the court;
Yea, twice the sum: if that will not suffice,
I will be bound to pay it ten times o'er,
On forfeit of my hands, my head, my heart:
If this will not suffice, it must appear
That malice bears down truth. And I beseech you,
Wrest once the law to your authority:
To do a great right, do a little wrong,
And curb this cruel devil of his will.
PORTIA
It must not be; there is no power in Venice
Can alter a decree established:
'Twill be recorded for a precedent,
And many an error by the same example
Will rush into the state: it cannot be.
SHYLOCK
A Daniel come to judgment! yea, a Daniel!
O wise young judge, how I do honour thee!
PORTIA
I pray you, let me look upon the bond.
SHYLOCK
Here 'tis, most reverend doctor, here it is.
PORTIA
Shylock, there's thrice thy money offered thee.
SHYLOCK
An oath, an oath, I have an oath in heaven:
Shall I lay perjury upon my soul?
No, not for Venice.
PORTIA
Why, this bond is forfeit;
And lawfully by this the Jew may claim
A pound of flesh, to be by him cut off
Nearest the merchant's heart. Be merciful:
Take thrice thy money; bid me tear the bond.
SHYLOCK
When it is paid according to the tenor.
It doth appear you are a worthy judge;
You know the law, your exposition
Hath been most sound: I charge you by the law,
Whereof you are a well-deserving pillar,
Proceed to judgment: by my soul I swear
There is no power in the tongue of man
To alter me: I stay here on my bond.
ANTONIO
Most heartily I do beseech the court
To give the judgment.
PORTIA
Why then, thus it is:
You must prepare your bosom for his knife.
SHYLOCK
O noble judge! O excellent young man!
PORTIA
For the intent and purpose of the law
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Shylock is again referenced as non-human, this
time as the devil.

Why does Portia call him “Shylock” here?

His insistence on the letter of the law and the
need for revenge seems all-consuming and
certainly puts Shylock in a poor light and is not to
be condoned. However, bear in mind what he has
already suffered in terms of racial abuse from the
Venetian Christians as well as the loss of his
daughter, etc.

Look at the structure of the next few lines. How is
the suspense built up?
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Hath full relation to the penalty,
Which here appeareth due upon the bond.
SHYLOCK
'Tis very true: O wise and upright judge!
How much more elder art thou than thy looks!
PORTIA
Therefore lay bare your bosom.
SHYLOCK
Ay, his breast:
So says the bond: doth it not, noble judge?
'Nearest his heart:' those are the very words.
PORTIA
It is so. Are there balance here to weigh
The flesh?
SHYLOCK
I have them ready.
PORTIA
Have by some surgeon, Shylock, on your charge,
To stop his wounds, lest he do bleed to death.
SHYLOCK
Is it so nominated in the bond?
PORTIA
It is not so expressed: but what of that?
'Twere good you do so much for charity.
SHYLOCK
I cannot find it; 'tis not in the bond.
PORTIA
You, merchant, have you any thing to say?
ANTONIO
But little: I am armed and well prepared.
Give me your hand, Bassanio: fare you well!
Grieve not that I am fallen to this for you;
For herein Fortune shows herself more kind
Than is her custom: it is still her use
To let the wretched man outlive his wealth,
To view with hollow eye and wrinkled brow
An age of poverty; from which lingering penance
Of such misery doth she cut me off.
Commend me to your honourable wife:
Tell her the process of Antonio's end;
Say how I loved you, speak me fair in death;
And, when the tale is told, bid her be judge
Whether Bassanio had not once a love.
Repent but you that you shall lose your friend,
And he repents not that he pays your debt;
For if the Jew do cut but deep enough,
I'll pay it presently with all my heart.
BASSANIO
Antonio, I am married to a wife
Which is as dear to me as life itself;
But life itself, my wife, and all the world,
Are not with me esteemed above thy life:
I would lose all, ay, sacrifice them all
Here to this devil, to deliver you.
PORTIA
Your wife would give you little thanks for that,
If she were by, to hear you make the offer.
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Does anybody exhibit charity here?

Why is Antonio portrayed as the martyr about to
go to be sacrificed? How does this affect the
audience?

What does this say about the bond between men
and those between men and women?
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GRATIANO
I have a wife, whom, I protest, I love:
I would she were in heaven, so she could
Entreat some power to change this currish Jew.
NERISSA
'Tis well you offer it behind her back;
The wish would make else an unquiet house.
SHYLOCK
These be the Christian husbands. I have a
daughter;
Would any of the stock of Barrabas
Had been her husband rather than a Christian!
Aside
We trifle time: I pray thee, pursue sentence.
PORTIA
A pound of that same merchant's flesh is thine:
The court awards it, and the law doth give it.
SHYLOCK
Most rightful judge!
PORTIA
And you must cut this flesh from off his breast:
The law allows it, and the court awards it.
SHYLOCK
Most learned judge! A sentence! Come, prepare!
PORTIA
Tarry a little; there is something else.
This bond doth give thee here no jot of blood;
The words expressly are 'a pound of flesh:'
Take then thy bond, take thou thy pound of flesh;
But, in the cutting it, if thou dost shed
One drop of Christian blood, thy lands and goods
Are, by the laws of Venice, confiscate
Unto the state of Venice.
GRATIANO
O upright judge! Mark, Jew: O learned judge!
SHYLOCK
Is that the law?
PORTIA
Thyself shalt see the act:
For, as thou urgest justice, be assured
Thou shalt have justice, more than thou desirest.
GRATIANO
O learned judge! Mark, Jew: a learned judge!
SHYLOCK
I take this offer, then; pay the bond thrice
And let the Christian go.
BASSANIO
Here is the money.
PORTIA
Soft!
The Jew shall have all justice; soft! no haste:
He shall have nothing but the penalty.
GRATIANO
O Jew! an upright judge, a learned judge!
PORTIA
Therefore prepare thee to cut off the flesh.
Shed thou no blood, nor cut thou less nor more

The Merchant of Venice
Resource Package

Both Gratiano and Bassanio would sacrifice their
wives – what does this say about their sense of
justice?

What do you think Shylock is saying about the
Christians’ behavior toward their wives?

Portia has cleverly turned the tables on Shylock
and found a legal loophole in which to catch him,
but note that it’s not just anyone’s blood but
“Christian” blood that if shed will lead to
forfeiture of his lands and goods. What does this
say about Shylock’s status in the eyes of the law?

Look up the definition of “justice.” Mark the
number of times the word is used. Is justice being
done?

What is your impression of Gratiano? What
purpose does he serve in this scene?
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But just a pound of flesh: if thou cut'st more
Or less than a just pound, be it but so much
As makes it light or heavy in the substance,
Or the division of the twentieth part
Of one poor scruple, nay, if the scale do turn
But in the estimation of a hair,
Thou diest and all thy goods are confiscate.
GRATIANO
A second Daniel, a Daniel, Jew!
Now, infidel, I have you on the hip.
PORTIA
Why doth the Jew pause? take thy forfeiture.
SHYLOCK
Give me my principal, and let me go.
BASSANIO
I have it ready for thee; here it is.
PORTIA
He hath refused it in the open court:
He shall have merely justice and his bond.
GRATIANO
A Daniel, still say I, a second Daniel!
I thank thee, Jew, for teaching me that word.
SHYLOCK
Shall I not have barely my principal?
PORTIA
Thou shalt have nothing but the forfeiture,
To be so taken at thy peril, Jew.
SHYLOCK
Why, then the devil give him good of it!
I'll stay no longer question.
PORTIA
Tarry, Jew:
The law hath yet another hold on you.
It is enacted in the laws of Venice,
If it be proved against an alien
That by direct or indirect attempts
He seek the life of any citizen,
The party 'gainst the which he doth contrive
Shall seize one half his goods; the other half
Comes to the privy coffer of the state;
And the offender's life lies in the mercy
Of the duke only, 'gainst all other voice.
In which predicament, I say, thou stand'st;
For it appears, by manifest proceeding,
That indirectly and directly too
Thou hast contrived against the very life
Of the defendant; and thou hast incurred
The danger formerly by me rehearsed.
Down therefore and beg mercy of the duke.
GRATIANO
Beg that thou mayst have leave to hang thyself:
And yet, thy wealth being forfeit to the state,
Thou hast not left the value of a cord;
Therefore thou must be hanged at the state's
charge.
DUKE
That thou shalt see the difference of our spirits,
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Look up the definition of an “alien.” Shylock could
well have been born in Venice but because he
was a Jew, he was never given full status as a
citizen. This constitutes unequal treatment by the
state, takes away the civil rights of Jews. Would
this be considered unconstitutional in Canada
and the U.S. today?

Portia has talked mercy but has she
demonstrated it?
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I pardon thee thy life before thou ask it:
For half thy wealth, it is Antonio's;
The other half comes to the general state,
Which humbleness may drive unto a fine.
PORTIA
Ay, for the state, not for Antonio.
SHYLOCK
Nay, take my life and all; pardon not that:
You take my house when you do take the prop
That doth sustain my house; you take my life
When you do take the means whereby I live.
PORTIA
What mercy can you render him, Antonio?
GRATIANO
A halter gratis; nothing else, for God's sake.
ANTONIO
So please my lord the duke and all the court
To quit the fine for one half of his goods,
I am content; so he will let me have
The other half in use, to render it,
Upon his death, unto the gentleman
That lately stole his daughter:
Two things provided more, that, for this favour,
He presently become a Christian;
The other, that he do record a gift,
Here in the court, of all he dies possessed,
Unto his son Lorenzo and his daughter.
DUKE
He shall do this, or else I do recant
The pardon that I late pronounced here.
PORTIA
Art thou contented, Jew? what dost thou say?
SHYLOCK
I am content.
PORTIA
Clerk, draw a deed of gift.
SHYLOCK
I pray you, give me leave to go from hence;
I am not well: send the deed after me,
And I will sign it.
DUKE
Get thee gone, but do it.
GRATIANO
In christening shalt thou have two god-fathers:
Had I been judge, thou shouldst have had ten
more,
To bring thee to the gallows, not the font.
Exit SHYLOCK
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Shylock is being forced to convert to Christianity –
a deeply humiliating and racist command.
Furthermore, Christians are not allowed to be
money lenders, so Shylock loses his very
livelihood.

Was this trial ever unbiased and impartial?
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SHOW ME THE MERCY!

PART 2

The Holocaust …in brief
On January 30, 1933, Adolf Hitler, a Nazi, was appointed chancellor of Germany.
Racist and authoritarian, the Nazis very quickly abolished basic rights and freedoms,
establishing a ruthless police state obsessed with creating a superior Germanic
“Aryan” race. In the early years they used propaganda, censorship, deportation and
imprisonment. By the start of the war in 1939 and up to 1945, it had progressed to
state-sanctioned persecution and murder, what we now call the Holocaust (Greek for
“sacrifice by fire”). In what was known as the “Final Solution” the Nazis targeted Jews
(six million perished), Roma (gypsies), the physically and mentally disabled, some
Slavic people, Africans, Communists, Socialists, Jehovah Witnesses, homosexuals
and anyone who did not agree with their policies.
Why Is the Holocaust Important?


Only through understanding the origins and consequences of prejudice,
racism and stereotyping can we hope to prevent this in the future.



Silence, apathy and indifference lead to oppression of others.



Civil rights and democratic principles are not automatic as they can be quickly
taken away or not put into place to begin with.



The lessons not yet learned from the Holocaust are with us today as we still
see various forms of genocide around the world (1991-1995: Croatia and
Bosnia-Herzegovina; 1994: Rwanda; 2004: Darfur; 1998-2008: Congo; 19932005: Burundi; 1994-2008: Chechnya, etc.).
o What happens when individuals turn away from abuse of power and
civil rights violations, and ignore policies of genocide? What should our
response be in a culturally diverse, pluralistic society?

YOUR TASK:
1. To further understand Nazi racism go to the following website and read how
Hitler and the Nazis systematically began their racist campaign.
http://www.ushmm.org/outreach/en/article.php?ModuleId=10007679 .
2. Read online or print out one or more of the identity cards created by the United
States Holocaust Memorial Museum. These are brief biography cards of
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Holocaust survivors or those who died during the Holocaust.
http://www.ushmm.org/education/foreducators/resource/pdf/idcards.pdf
3. Share your cards and discuss with other students the ramifications when racist
laws and policies are put into place.
4. In small groups read the Part 3 handout “Testing Our Metals: How The Merchant
of Venice invites us to examine our own values.” Antoni Cimolino, the director of
the Stratford Festival’s production, is setting The Merchant of Venice in
Mussolini’s Italy in the 1930s during the height of Italian fascism. To get an idea
of this time period, see below the definition of fascism and a note about
Mussolini.
Fascism: A system of government marked by centralization of authority under
a dictator, stringent socioeconomic controls, suppression of opposition
through terror and censorship, and typically a policy of belligerent nationalism
and racism.
http://www.thefreedictionary.com/fascism

The term Fascism was first used of the totalitarian right-wing nationalist
regime of Mussolini in Italy (1922–43); the regimes of the Nazis in Germany
and Franco in Spain were also Fascist. Fascism tends to include a belief in the
supremacy of one national or ethnic group, a contempt for democracy, an
insistence on obedience to a powerful leader, and a strong demagogic
approach.
http://oxforddictionaries.com/definition/english/fascism

o If your group were the creative team, about to stage a new production
of The Merchant of Venice, what time period would you set it in and
why?
5. Now go back to Part 1 - The Merchant of Venice, Act IV, scene 1. Discuss with
your group whether or not you see this scene in a different light. Why?
6. Each group will write a speech (approx. ½ page or 1 page in length) asking for a
21st-century appeal on Shylock’s case. Present this to the class (it may be read
or have each member of the group memorize a portion of the text to be
presented).
Questions to help you in arguing your case:
o Why is the confiscation of Shylock’s wealth unfair?
o The forced conversion to Christianity is an infringement of what?
o Was the trial biased and prejudiced to begin with? Give examples.
o How does the constitution protect Shylock today?
o Was Portia a licensed attorney? Was she a neutral figure to begin with?
o Come up with your own set of arguments to help your case! 
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PART 3

Testing Our Metals
How The Merchant of Venice invites us to examine our own values
By Shira Ginsler
The beautiful Portia, heroine of The Merchant of Venice, can only marry the man who solves a puzzle invented by
her father. Each suitor must choose among three caskets made of different metals, and if he chooses the one
that contains Portia’s picture, he wins her hand. After her undesirable wooers make unsuccessful attempts,
Bassanio chooses the right casket, passing over “gaudy gold” and silver, the currency of exchange, in favour of
“meagre lead.”
Antoni Cimolino, the Festival’s new Artistic Director and director of the 2013 season’s Merchant, says that the
caskets reflect the thinking of various characters in the play. Some live in the golden world of ideals: Bassanio
idolizes Portia; Antonio, the merchant of the title, wants to martyr himself for his friend by giving that famous
pound of flesh when he can’t pay back the money he borrowed on Bassanio’s behalf. Others live in the silver
world of commerce and legislature, knowing “the price of everything and the value of nothing.”
And through their examples, says Mr. Cimolino, we learn that “the only true value in the world is that of the basest
matter, lead. Shakespeare invites us to realize that all the things that are really worth anything in life are free.”
Mr. Cimolino is setting his production in the Italy of the 1930s, with a cast that includes Brian Bedford as Shylock,
Tom McCamus as Antonio, Michelle Giroux as Portia and Jonathan Goad as Gratiano. “The great thing about the
’30s,” he says, “is that there’s both a sense of beauty” – an important ingredient in bringing the play to life – “and
a sense of looming chaos because of the imbalance in the world. I think that serves this play well – a play that
Shakespeare wrote in a pre-revolutionary time.”
The catastrophe looming over Europe in the 1930s, of course, was World War II, which is practically synonymous
with ethnic and religious hatred, another theme in The Merchant of Venice. Shylock, the Jew, isn’t the only object
of discrimination: citizens of England, France, Scotland, Germany, Spain and North Africa are the butts of jokes
too. “It seems to me that Shakespeare is really trying to understand how we make some people the ‘Other,’ ” Mr.
Cimolino says.
And that “we” is important. The characters are people we would like to know: young, smart, fashionable. To give
them a veneer of vanity or shallowness “would be to ask the audience to take a stupid pill and say, ‘Those people
on stage have prejudices, and they’re being portrayed as idiots; whereas we in the audience do not have
prejudices, and we are much better.’
“I think Shakespeare is trying to surprise you into discovering your own racism. You laugh at the joke about the
drunken German; then Portia, the heroine, turns and says of the Arab suitor, ‘Let all of his complexion choose me
so.’ It should stun you for a moment.”

http://www.stratfordfestival.ca/OnStage/productions.aspx?id=21531&prodid=47001
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CONNECT WITH STRATFORD
For further information and interactive activities check out the following:
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