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THE  

STRATFORD 

STORY 
That Stratford, Ontario, is the home of the 

largest classical repertory theatre in North 

America is ultimately attributable to the 

dream of one man, Stratford-born 

journalist Tom Patterson. 

 

 
 

In the early 1950s, seeing the economy of 

his home town endangered by the 

withdrawal of the railway industry that had 

sustained it for nearly 80 years, Patterson 

conceived the idea of a theatre festival 

devoted to the works of William 

Shakespeare. His vision won the support 

not only of Stratford City Council and an 

enthusiastic committee of citizens, but 

also of the legendary British actor and 

director Tyrone Guthrie, who agreed to 

become the proposed festival’s first 

Artistic Director. The Stratford 

Shakespearean Festival of Canada was 

incorporated as a legal entity on October 

31, 1952. A giant canvas tent was 

ordered from a firm in Chicago, and in the 

parklands by Stratford’s Avon River work 

began on a concrete amphitheatre at the 

centre of which was to be a revolutionary 

thrust stage created to Guthrie’s 

specifications by internationally renowned 

theatrical designer Tanya Moiseiwitsch. 

 

From the balcony of that stage, on the 

night of July 13, 1953, actor Alec 

Guinness spoke the opening lines of 

Richard III: “Now is the winter of our 

discontent/ Made glorious summer by this 

sun of York.” Those words marked the 

triumphant end to what had sometimes 

seemed a hopeless struggle against the 

odds to turn Patterson’s dream into a 

reality – and the beginning of an 

astonishing new chapter in Canadian 

theatre history. The other production of 

that inaugural six-week season, a modern-

dress version of All’s Well That Ends Well, 

opened the following night, confirming the 

opinion of celebrated novelist Robertson 

Davies that the new Festival was an 

achievement “of historic importance not 

only in Canada, but wherever theatre is 

taken seriously – that is to say, in every 

civilized country in the world.” 

 

Time proved the truth of Davies’ words, for 

the Festival’s pillared, porticoed thrust 

stage revolutionized the performance of 

classical and contemporary theatre in the 

latter half of the 20th century and inspired 

the design of more than a dozen other 

major venues around the world, including 

the Guthrie Theatre in Minneapolis, the 

Beaumont Theatre at Lincoln Centre and, 

in England, the Chichester Festival 

Theatre, the Crucible Theatre in Sheffield 

and the Olivier Theatre at the Royal 

National Theatre in London. Over the 

years, the Festival has made some 

amendments to the original design of 

Moiseiwitsch’s stage, without changing its 

essential format. 

 
 

At the end of the 1956 season, the giant 

canvas tent that had housed the Festival’s 

first four seasons was dismantled for the 

last time to make way for a new and 

permanent facility to be erected around 



 

the existing stage. Designed by architect 

Robert Fairfield, the new building would be 

one of the most distinctive in the world of 

the performing arts: its circular floor plan 

and crenellated roof paying striking tribute 

to the Festival’s origins under canvas. 

 

In the years since its first season, the 

Stratford Festival has set benchmarks for 

the production not only of Shakespeare, 

Molière, the ancient Greeks and other 

great dramatists of the past, but also of 

such 20th-century masters as Samuel 

Beckett, Bertolt Brecht, Anton Chekhov, 

Henrik Ibsen, Eugene O’Neill and 

Tennessee Williams. In addition to 

acclaimed productions of the best in 

operetta and musical theatre, it has also 

showcased–and in many cases 

premièred– works by outstanding 

Canadian and other contemporary 

playwrights. 

 

Its artists have included the finest actors, 

directors and designers in Canada, as well 

as many from abroad. Among the 

internationally renowned performers who 

have graced its stages are Alan Bates, 

Brian Bedford, Douglas Campbell, Len 

Cariou, Brent Carver, Hume Cronyn, Brian 

Dennehy, Colm Feore, Megan Follows, 

Lorne Greene, Paul Gross, Uta Hagen, 

Julie Harris, Martha Henry, William Hutt, 

James Mason, Eric McCormack, Loreena 

McKennitt, Richard Monette, John Neville, 

Nicholas Pennell, Christopher Plummer, 

Sarah Polley, Douglas Rain, Kate Reid, 

Jason Robards, Paul Scofield, William 

Shatner, Maggie Smith, Jessica Tandy, 

Peter Ustinov and Al Waxman. 

 

Drawing audiences of more than 400,000 

each year, the Festival season now runs 

from April to November, with productions 

being presented in four unique theatres. It 

offers an extensive program of 

educational and enrichment activities for 

students, teachers and other patrons, and 

operates its own in-house school of 

professional artist development: The 

Birmingham Conservatory for Classical 

Theatre. 

 

Stratford Festival performances take place 

in four distinct stages: 

 

Festival Theatre 

   
 

Avon Theatre 

  
 

Tom Patterson Theatre 

   
 

Studio Theatre 

   
 

 

 

 

 

For interactive classroom 

activities related to the Stratford 

Festival, go to the CBC Digital 

Archives: http://bit.ly/Yy7eK6 
 

http://bit.ly/Yy7eK6


 

        

Born in Fredericton, New Brunswick, Sharon Pollock attended the University of New Brunswick. 

She married and moved with her family to Toronto where she joined a theatre group as a 

director of high school students. She returned to Fredericton and ran the box office for the 

newly-opened Beaverbrook Playhouse. In the 1960, with her second husband Michael Ball, she 

moved to Calgary and began touring with Victor Mitchell’s company, The Prairie Players. By the 

end of the decade, she had begun writing plays. 

 
Her first work, a radio drama titled Split Seconds in the Death of, was broadcast on CBC in 1970. 
She wrote her first full-length play, A Compulsory Option, and followed it with Walsh, which was 
based on injustices done to the Sioux Nation in the mid-1800s. Many of her plays use episodes 
from Canadian history as the source materials, including The Komagata Maru Incident and Blood 
Relations, the story of Lizzie Borden. 
 
She has served as artistic director of Theatre Calgary and Theatre New Brunswick. 
 

THE PLAYWRIGHT: 

SHARON POLLOCK 
 



 

ABOUT The Komagata Maru Incident 

SOURCES AND ORIGINS 
 

At the time of what is known as the “Komagata Maru Incident,” two orders-in-council existed 

in Canada to control immigration. One was known as the Continuous Passage regulation and 

stated that immigrants must “come from the country of their birth, or citizenship, by a 

continuous journey and on through tickets purchased before leaving the country of their 

birth, or citizenship.” The other was a requirement that each immigrant have financial 

resources of at least $200 in order to land in Canada. 

 

In 1913, a ship called the Panama Maru docked in Victoria, British Columbia. On board were 

56 Indian passengers seeking a new life in Canada. The majority of them were immediately 

arrested and ordered deported. They hired a lawyer, J.E. Bird, who successfully argued that 

the the language in the order-in-council regulations was flawed and, to the surprise of many, 

the presiding B.C. Supreme Court Justice agreed, declaring that the regulations did not 

confirm with the Immigration Act. As a result, the prisoners were freed. 

 

Unhappy with the outcome, a new Order-in-Council was rushed through which closed all 

ports to immigration and reworked the language of the existing regulations.  

 

In December 1913, a Sikh named Gurdit Singh Sirhali, originally from the Punjab, was on 

business in Hong Kong where he met a number of other Punjabi men who wished to 

emigrate to Canada. Believing that they might have a chance of success based on the 

recent Panama Maru incident, he found a ship, the Komagata Maru that was owned by a 

Japanese company. Gurdit Singh had 533 bunks installed on the ship and it took aboard 

almost 340 passengers (all by six were men), most of whom were Sikhs. They mainly 

represented well-to-do landowning village families which were the chief source for recruits 

for the British Indian army. Indeed, many of the passengers had served in the army or the 

police forces of British outposts in the Far East. 

 

The ship sailed from Hong Kong in April 1914 with just 150 passengers on board because 

many had decided not to sail after Gurdit Singh was arrested (and then released) in Hong 

Kong. By the time the ship left Japanese waters, the passenger count had risen to 376 as 

others joined the company from other cities. 

 

The ship anchored in Vancouver on May 23, 1914. None of the passengers was allowed 

onshore and a long confrontation began as immigration officials tried to ensure that 

conditions would encourage the passengers to leave Canadian waters voluntarily. They were 

not allowed to take their case to a Canadian court and the supply of water and food was 

severely limited. Finally, after a two-month standoff, both sides agreed to take their case to 

the British Columbia Court of Appeal, where the judgement came down in favour of the 

Canadian government. 

 

The passengers agreed to return to Hong Kong and the Canadian government agreed to 

provision the ship for the return journey. Some passengers disembarked in Japan but the 

majority arrived back in India near Kolkata on September 29, 1914. By this time, World War 



 

I was underway and there was concern among the British about the loyalty of their Indian 

subjects. The British tried to prevent the Komagata Maru passengers from disembarking 

and over 20 were killed by British Indian police. Most of the passenger managed to get off 

the ship and escape. 

The repercussions of the Komagata Maru incident included not only the rioting and deaths 

in India but the murder of the official who oversaw the exclusion of the passengers in 

Vancouver.  

 

In May 2016, Canadian Prime Minister Justin Trudeau offered an apology in the House of 

Commons for the Komagata Maru incident. His remarks can be heard on YouTube: 

 

https://www.youtube.com/watch?v=0Wx1KLtRgQY 

 

STAGE HISTORY 
 

Sharon Pollock wrote The Komagata Maru Incident for the Vancouver Playhouse, where it 

premièred in 1976. It was directed by Larry Lillo and featured Allan Stratton, Richard Fowler, 

Heather Brechin, Leroy Schulz, Nicola Cavendish and Diana Belshaw. 

 

The work has not been performed frequently. 
 

STRATFORD FESTIVAL PRODUCTION HISTORY 
 

This is the première of The Komagata Maru Incident at the Stratford Festival. 

 
 

 

 

 

Members of the company in The Komagata Maru Incident. 

Photography by Cylla von Tiedemann. 



 

ABOUT The Komagata Maru Incident 

SYNOPSIS OF THE PLOT 
 

 

Presented in a style evoking a carnival or cabaret, the play is presided over by a master of 

ceremonies, who both comments on the action and plays various roles within it. It is a 

theatrical impression of real-life events that occurred in 1914. 

 

The Komagata Maru, a Japanese steamer, has arrived in Vancouver Harbour carrying 376 

would-be immigrants of East Indian origin, most of them Sikhs. As members of the British 

Empire, all are British subjects with the right of entry into Canada; most have also served in 

the British Army. But Canadian immigration officials are refusing to let them ashore. 

 

The negotiations with those on board are led by Department of Immigration Inspector 

William Hopkinson, who previously lived for several years in the Punjab. Hopkinson has a 

relationship with a prostitute, Evy, whose brothel also serves as a contact point for the 

network of informants Hopkinson has established within Vancouver’s Sikh community. 

 

After a two-month wait, 20 of the Komagata Maru’s passengers are granted admission to 

Canada; the rest must depart. But still the ship does not move. Hopkinson pressures 

another client of the brothel, a German national named Georg Braun, into acting as his 

emissary in making a discreet offer of financial recompense to those aboard, in exchange 

for their departure. 

 

But Evy suspects that Hopkinson is using Georg as a sacrificial pawn: that the sealed letter 

he will bear is actually an incitement to mutiny, intended to be intercepted by Hopkinson’s 

own officials in order to provide the excuse they need to forcibly board the vessel. Evy seizes 

the still unopened letter, and Hopkinson is forced to consider another plan. Evy has also 

figured out a secret about Hopkinson himself – that his mother was Indian – and taunts him 

with his hypocrisy. 

 

Eventually, the Canadian authorities force the Komagata Maru’s captain to allege mutiny on 

board, so that a paramilitary attack can be launched. It is repulsed, however, by the 

passengers, as the boarders are reluctant to use their firearms. The government’s next step 

is to send a gunboat, and this at last forces the Komagata Maru to depart. Meantime, war 

with Germany is declared. 

 

One by one, Hopkinson’s informants are murdered by other Sikhs. Eventually Hopkinson 

himself is assassinated, a fate whose justice he embraces in his last moments of life. 

 

 



 

ABOUT The Komagata Maru Incident 

CURRICULUM CONNECTIONS 
 

1. All grades: Language/English (Listening to Understand, Speaking to Communicate, 

Reading for Meaning) 

2. All grades: Drama, Music, Visual Art 

3. Grades 7-12: Health and PE (Human Development and Sexual Health: Emotional, 

Social Impact; Understanding Healthy Relationships; Conflict Management) 

4. Grade 8: History (Canada, 1890-1914: A Changing Society; Understanding Historical 

Context: Events and Their Consequences) 

5. Grade 10: Civics (Political Inquiry and Skill Development) 

6. Grade 11: World Religions (Social and Cultural Contexts) 

7. Grade 12: World History Since the 15th Century (The World Since 1900) 

 

THEMES AND MOTIFS 
 

 Racism and exclusion 

 Social justice 

 Hypocrisy 

 Religion 

 Law and legality vs. what is morally right 

 Consequences 

 Colonialism 

 

 

Jasmine Chen as Sophie and Tyrone Savage as Georg in The Komagata Maru Incident. Photography 

by Cylla von Tiedemann. 



 

ABOUT The Komagata Maru Incident 

 

2017 Stratford Festival Production 
August 5 to September 24 – opens August 19 

 

Director   Keira Loughran  

Assistant Director  Marie Farsi 

 

Set Designer   Joanna Yu 

Costume Designer  Jackie Chau 

Lighting Designer  Itai Erdal   

Composer   Kiran Ahluwalia   

Sound Designer  Suba Sankaran 

Fight Director   John Stead 

Associate Fight Director Anita Nittoly 

 

Stage Manager  Kelly Luft 

Assistant Stage Manager Kimberly Brown 

Assistant Stage Manager Katie Honek 

Production Stage Manager Meghan Callan  

 

Cast 

 

Woman   Kiran Ahluwalia 

 

Sophie    Jasmine Chen 

 

William Hopkinson  Omar Alex Khan 

 

Georg    Tyrone Savage 

 

T.S.    Quelemia Sparrow 

 

Evy    Diana Tso 
 
 
 

 
 

 

 

 



 

The Komagata Maru Incident – Exploring Apology 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students will compare and contrast the Indian 

Residential Schools Apology and The Komagata Maru 

Apology, leading to a discussion of the purpose and 

effectiveness of governmental apologies in Canada, 

and in the wider world. 

Overview 

Grade Level 

Subject Area 

Curriculum 

Expectations 

& Learning 

Outcomes 

Time Needed 

Space 

Materials 

9-12 

History & Civics 

Opportunity to explore the concepts of historical thinking, in 
particular Continuity & Change. 
Analyse some key interactions within and between different 
communities in Canada, and between Canada and the 
international community, form 1914-1929, and how they 
affected Canadian society and politics. 
Developing transferable skills: engage in informed discussions, 
detect bias, assess credibility of sources, understand historical 
context. 
Communities, conflict, & cooperation. 
Identity, Citizenship, and heritage. 

1-2 class periods 

Desks & chairs 

Lined paper, pencils, chart paper, access to 

internet & projector 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pre-lesson preparatory work 

Explore the Komagata Maru Incident of 1914 as a class. Students should gain a basic 

understanding of the political climate during that time period as well as what occurred 

in the summer of 1914 between those on shore in Vancouver and the Komagata Maru 

ship. Students should know the main people involved in the decisions to keep the 

people on the Komagata Maru and what the reasoning was for those decisions. See the 

Resource section of this Study Guide for helpful websites.  

Students should also have explored in class the Residential School System in Canada 

and the political decisions that led to the removal and mistreatment of First Nation, 

Métis and Inuit people in Canada. See the Resources section of this Study Guide for 

helpful websites. 

This activity asks students to use prior knowledge of The Komagata Maru Incident of 

1914 and the Indian Residential School System in Canada to form understandings of 

governmental apologies, what they are for, and who they serve. Students will have 

the opportunity to work individually, in small groups and in a larger discussion as 

part of the whole class.  

The resource section of this study guide includes resources on both topics but is not 

an exhaustive list.  

Before placing the class in groups, engage in a discussion relating to the idea of 

apology. What an apology is, what the goal(s) of apologizing might be and whether 

or not apologizing is a useful practice. 

Ask: Is it important to apologize for doing something wrong? 

Introduce the class to the idea of Government Apologies for Historical Injustices. 

Ask them if they remember any government apologies that they have seen on TV- 

they may be old enough to remember Prime Minister Trudeau’s apology. 

Discuss why a government might apologize. See “The Age of Apology: Facing Up to 

the Past” edited by Mark Gibney for some ideas. 

Exploring Apology 



 

 

The Activity 

Set up the videos for the Residential Schools Apology, Stephen Harper and the 1914 

Komagata Maru Incident Apology, Justin Trudeau on the computer for the students 

to watch. 

 While the students watch the apologies, have them make notes (individually) 

of the language used by each of the Prime Ministers. Ask them to make notes 

of differences- aside from content- that occurred in the two apologies. Do 

they think party allegiance played a part in those differences or not? Do the 

apologies seem sincere? 

 Then ask the students to record whether or not they think that these types of 

apologies are useful and support their answers with examples.  

 After the students have time to record their responses, organize them into 

groups of 3 to share their findings. Use chart paper to record their answers in 

groups.  

 Once the discussions have concluded, students rotate to the next group’s 

chart paper and read their answers. Students should add their thoughts to 

the chart paper they are now reading. Continue rotating and adding ideas 

until all groups have visited each other’s chart papers.  

 As a class, discuss your findings. Explore the same kinds of questions they 

were asked to think about while watching the apologies. Ask them to support 

their answers with examples from the apologies and/or the discussions they 

had with their classmates. 

Once the discussion has come to a logical conclusion, ask the students to write a 1-2 

page paper answering the following: 

What can be gained from Government apologies?  

o For the government apologizing;  

o By the people receiving the apology and; 

o By the people who do not have a direct connection to the event in 

question. 

 Students must support their answers with material they created in class as 

well as three outside sources.  

 



 

 

The Komagata Maru Incident – The Elusive T.S. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This lesson follows on from lesson 2 and 

focuses on the character of T.S. and 

different interpretations of him. 

Overview 

Grade Level 

Subject Area 

Curriculum 

Expectations 

& Learning 

Outcomes 

Time Needed 

Space 

Materials 

9-12 

English 

Develop and explain interpretations of the 

characters 

Analyse the text, focussing on the ways in 

which it communicates ideas and influences 

the audience’s response 

 

1 class period 

Desks & chairs 

Lined paper, pencils, interpretation cards (see attached), 

excerpts from play (see lesson for page numbers) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction 

Play part of a really happy song such as Pharrel Williams ‘Happy’ and ask students to discuss a 

household chore they hate. Play part of a really sad song such as R.E.M ‘Everybody Hurts’ and ask 

students to discuss their happiest childhood memory. 

Ask students to discuss how they felt during those discussions with those particular songs in the 

background. Elicit ideas about how the mood of the songs jarred with the content of their discussion. 

Explain that the central theatrical metaphor of the play is the circus and that T.S. acts as a kind of 

ringmaster telling the audience to enjoy the spectacle. Ask how this light-hearted tone jars in the 

context of the play. 

Introduce T.S. – He comments on the other characters, explains things to the audience, and directs 

the characters. He takes on lots of different roles and opinions and can be manipulative. The only 

character who can hear him is Hopkinson and they have lengthy conversations during the play, so he 

is almost a voice that Hopkinson has internalized.  

The playwright has just called him T.S. with no explanation. Explain to students that T.S. could stand 

for lots of different things. Their job will be to convince the class that their version of his name is most 

convincing by gathering as much evidence as they can from their extract. Explain that each group will 

present themselves to the class as T.S., tell the class what it stands for and argue convincingly as a 

group using evidence from the play. 

 

Quelemia Sparrow as T.S. with members of the company in The Komagata Maru Incident. Photography by 

Cylla von Tiedemann. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Activity 
Students work in groups annotating different excerpts using their interpretation card about T.S. 
and some general prompts (no excerpt-specific prompts this time). 

 The State / The System 

 The Spectacle / Show 

 The Spectator 

 T.S. Baxter 

 The Satirist 

Excerpts to use for the different groups: 

The State / The System Group 1- page 15 from banging his cane to bottom of page 16; 
page 19 from ‘Ah Hopkinson’ to page 20 after Woman speaks. 
The State / The System Group 2 - Page 22-23; pages 26-27 
The Spectacle / Show - pages 1 & 2; page 31- top of32; pages 36-37; page 62 
The Spectator Page 31- 32; pages 36-37 
T.S. Baxter (Vancouver’s mayor) pages 10-12 up to “The word is no entry.”  Pages 26-27 
The Satirist - pages 36-37; 45-47; pages 59-60 
 

General prompts: What do the excerpts reveal about your character?  
Find ideas to support your group’s chosen interpretation 

 Character’s language – are there unusual word choices? Is there interesting 

imagery?  

 Punctuation - look at pauses and exclamations and what they show 

 Structure - look at the length of sentences and how the character orders their 

thoughts. 

 How does T.S.  interact with or control the other characters?  

 How is T.S. behaving? 

Each group will present their interpretation to the whole class. Students must write down each 
group’s stance and 2-3 supporting ideas.  

‘My name is T.S. and it stands for …’ 
 

Class vote on which group’s argument was the strongest. 

Students to write an analytical paragraph, (or longer depending on your class) explaining which 
interpretation of T.S. is the most convincing.  

Analysis framework: 
I found the interpretation of T.S. as The State / The Satirist / etc. to be most convincing 
because … 
An example from the text to support this idea is ….. 
This demonstrates ……. 
The word / phrase ….. implies ……  
It also suggests …. 
My interpretation is stronger than the interpretation of T.S. as T.S. Baxter / The State / 
etc. because … 

 

 

 

  



 

 

Interpretation Cards. Cut them up and distribute to students for use while annotating their excerpts. 

 
The State / The System – My name is T.S. and it stands for The State or The System. During the play I tell 
Hopkinson what the Canadian government wants him to think or act on. I manipulate him into doing 
exactly what I need him to do and remind him about his responsibilities to the state. I don’t want the 
immigrants from the Komagata Maru to settle here. That’s why I set up legal barriers to prevent their 
arrival in the first place/ 
 

 
The Spectacle / Show – My name is T.S. and it stands for The Spectacle. My motto is The Show must go 
on! I greet the audience when they arrive and welcome them to the performance. Having 376 
immigrants arrive in Vancouver harbor is quite a spectacle, you have to admit. The show lasts for 2 
months so the audience gets great value for money. Huge crowds watch the boat arrive and depart. 
 

 
The Spectator – My name is T.S. and it stands for The Spectator. I represent the theatre audience 
watching a performance. I tell you information that makes you part of this story – you become complicit 
in the action and should feel guilty if things happening on stage make you uncomfortable. You feel partly 
responsible for sitting there and doing nothing, just as Evy does in the play. You are like the citizens 
living in Vancouver at the time but with a 21st Century hat on. 
 

 
T.S. Baxter (Vancouver’s mayor) – My name is T.S. Baxter and I am the Mayor of Vancouver. I am as 
shocked as the next person by the arrival of the Komagata Maru and I put pressure on Hopkinson to 
stop the immigrants from landing. We have enough of them living in Vancouver already and the locals 
don’t like it when the new arrivals take their jobs. 
 

 
The Satirist - My name is T.S. and it stands for The Satirist. This means that I use humour to expose the 
inhumanity of the Canadian state and the citizens of Vancouver during the Komagata Maru incident. I 
mock all of the characters in the play and their racist, selfish attitudes. I point out the hypocrisy in their 
positions and speak of the arrival of other immigrant groups in Canada. When I take on personas in the 
play it is only to reveal how ridiculous they are, not because I actually believe what I am saying. It is 
called acting my dears! It’s worth remembering that this play was written in the 1970s, not in 1914, so I 
am looking at the incident with a political agenda.  
 

 



 

The Komagata Maru Incident – Who are they? 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students already have prior knowledge of the 

historical context of the Komagata Maru 

incident. The lesson will use excerpts from the 

script and explore interpretations of the 

characters in the play. 

Overview 

Grade Level 

Subject Area 

Curriculum 

Expectations 

& Learning 

Outcomes 

Time Needed 

Space 

Materials 

9-12 

English 

Identify the important ideas in the text 

Develop and explain interpretations of the characters 

Analyse the text, focussing on the ways in which it 

communicates ideas through its characters and 

influences the audience’s response 

 

1-2 class periods 

Desks & chairs 

Lined paper, pencils, character descriptions 

(see attached), play excerpts (see attached) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introductory Activity 

As students walk in either hand out a slip of paper to a small group of students or line the students 

up then choose a small group of them based on something arbitrary e.g. eye colour.  

Instruct the students to walk around greeting each other and being friendly except to those with 

the slip of paper who they should completely ignore.  

Next, tell students to give the selected minority group a mean look as they walk around, whilst 

being friendly to everyone else. Next, tell students to insult the minority group as they walk past 

them.  

Get feedback from students who were the chosen “outsiders” to comment on how they felt.  Ask 

students to discuss how they think the activity links to the Komagata Maru Incident of 1914. Elicit 

ideas about the immigrants on the Komagata Maru and how they might have felt isolated. 

 

Kiran Ahluwalia as Woman in The Komagata Maru Incident. Photography by Cylla von Tiedemann. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Activity 
Introduce the characters from the play and ask students to discuss whether they can make 

inferences about the characters and in what ways they could each be considered outsiders.   

 Give students a short description of each character and the staging details. See 

attached chart. T.S. is left out for now deliberately- see lesson 3.  

 Elicit ideas about how all of the characters we have looked at are in some ways 

outsiders. Discuss ideas surrounding the fact that the characters will make 

judgements about the Indian passengers but they are also judged by society / 

operating on the fringes.  

o Encourage discussion about why the woman is nameless and why she 

cannot be heard by the characters but is heard by the audience.  

o Think about how Hopkinson leads a double life - immigration officer / spy.  

o Explain there is also a mysterious character called T.S who takes on many 

roles at once (he welcomes the audience as a master of ceremonies, speaks 

as a government official, etc.) but that we will examine him more closely 

later.  

 The main setting of the play is a brothel. All characters are on stage at all times. 

When not involved in the action, they sit at either side of the stage. Why might 

Pollock tell the story in this setting with these characters? 

Divide the class into groups to analyse an excerpt just focussing on their character (using the 
5 characters in the chart below). Each group could be given a slip of paper with prompts and 
questions they need to focus on if necessary. See prompts sheet below. 

 Evy / Hopkinson groups work on pages 24-25 of the play script 

 Georg / Sophie groups work on page 63 and page 65 of the play script 

 Woman group works on short excerpts from the following pages: page 19, page 35, 
page 40, page 61, and page 64 when Woman speaks. 

General prompts: What does the excerpt or excerpts reveal about your character? What 
ideas is the playwright trying to show the audience? 

Elements to analyse: 

 Character’s language – are there unusual word choices? Is there interesting 
imagery? What does it show? 

 Punctuation - look at pauses and exclamations and what they show 

 Structure - look at the length of sentences and how the character orders their 

thoughts. 

 How does your character interact with the other characters?  

 Do they behave how you might expect them to in this situation? 

 Can you infer anything about their status? 

 Can you comment on the staging? 

 

 

 



 

 

 

 

 

 

 

Character Descriptions. Print and provide to students. 

 
William Hopkinson: an immigration officer charged with negotiating with the 
passengers on board. He was also involved in organising a network of informants 
within the Sikh community to make sure they couldn’t mount a legal challenge to 
help the Komagata Maru passengers stay in Canada. 
 

 
Evy: a prostitute and Hopkinson’s lover. She is moved by the plight of the 
passengers on the Komagata Maru.  
 

 
Sophie: Another prostitute and Georg’s lover. She is very lively and quite 
superficial. 
 

 
Georg: A recent immigrant from Germany. He is interested to find out that 
Hopkinson is an immigration officer. He is very eager to please Hopkinson at the 
start of the play.  
 

 
Woman: the unnamed woman represents all 376 passengers on the Komagata 
Maru. She stands on the stage (behind a grill-like frame). The other characters 
cannot hear her. 
 

The Activity Continued 

Working in groups, students annotate their excerpt.  Students then join new groups so that each 

group has an expert on each character to teach the rest of the new group. Either print out all of the 

excerpts for each student or simply get them to write down ideas about other characters in their 

books. 

Ask students to discuss in groups how their interpretations of their character have changed 

compared to what they thought of them on the introductory slip of paper. 

 



 

Group specific prompts. Print and hand out if students need them. 

 

Evy group extra prompts: 

 Look at the pauses in her long speech about the incident she saw from the tram. What 
do the ellipses and dashes show about how she is feeling? 

 How might an actress speak these lines? What might she be sharing with the audience? 

 Look at the list of past continuous verbs at the end of her speech – what is the impact? 

 What does it suggest when she says she watched as if she “imagined” it?  

 What does her swearing suggest about her state of mind? 

 She compares the men in the unemployment line to people at the end of the Burrard 
inlet (a bay in Vancouver where the Komagata Maru was moored) staring at the ship. 
What is similar in people’s reactions? 

 What is she trying to get Hopkinson to understand about immigrants? 

 How does she react to Hopkinson when he tries to shut her up? 

 Hopkinson is in fact half white British (father) and half Indian Sikh (mother) and that he 
grew up in India and Evy is aware of this. Does this information affect how you react to 
Evy at the end? 

 

 
Hopkinson group extra prompts: 

 What is Hopkinson’s reaction to Evy’s story? What does this suggest about him? 

 What might his tone be towards Evy? How do you react to him? 

 Why might he keep asking Evy to drink? 

 Explain his point of view regarding immigrants and why they should leave. How do you 
react towards this? Is his argument logical? 

 Analyse the phrase “second-rate” and his view of different people. 

 Is he as intelligent as Evy?  

 What is his aim in this conversation? 

 Why might Evy tell him he belongs on Burrard?  
 
 

Sophie group extra prompts: 
Page 63: The Komagata Maru has now been moored in the Burrard inlet in Vancouver for two 
months. Several boats have continually patrolled the Komagata Maru in the harbour in order to 
force it to leave. The ship was provided with meagre provisions and the captain was told they 
would be given more supplies after the ship reached international waters. The HMCS Rainbow 
is a Canadian warship. 

 What is Sophie’s reaction to the ship’s departure?  

 What might her tone of voice be? 

 Why might she be pausing in her speech, what is she doing? 

 What do her exclamations suggest about her? 

 What does she mean by “We won! We won!” and what does this suggest? 

 How does she reflect public opinion at the time in Vancouver? 



 

 What do her questions suggest about her? 

 Why does T.S. interrupt her? What does this show? 
Page 65: It is now the summer of 1914, and WW1 has just started.  
Kraut is slang for a German person. 
 

 How does Sophie react to Georg? 

 Why might she be referring to herself in the third person? 

 Why does Evy say, “Oh Sophie”? 

 What is Sophie’s reaction to Evy?  

 Compare her feelings to Evy’s and consider what this shows about Sophie. 
 

 

Georg group extra prompts: 
Page 63: The Komagata Maru has now been moored in the Burrard inlet in Vancouver for two 
months. Several boats have continually patrolled the Komagata Maru in the harbour in order to 
force it to leave. The ship was provided with meagre provisions and the captain was told they 
would be given more supplies after the ship reached international waters. The HMCS Rainbow 
is a Canadian warship. 

 What does his knowledge about what’s happening show about his character? 

 Does he seem concerned by the plight of the immigrants on board the Komagata Maru? 

 What is diplomacy? What is his attitude when he talks about diplomacy? 

 Does he approve of the government’s tactics? 

 Does he share Sophie’s excitement? 
Page 65: It is now the summer of 1914, and World War One has just started.  
Kraut is slang for a German person. 

 What does he mean by the news working “nicely” for him? 

 What does his reaction to the news reveal about his character? 

 What is his attitude to WW1? 

 How does he react towards Evy? 

 What does Sophie’s speech at the end reveal about Georg and how his situation has 
changed since the start of the play? 

 How does his reaction to the Komagata Maru incident compare with Hopkinson’s and 
Evy’s? 

 

 

Woman group extra prompts: 
Page 19:  

 Who might she be speaking to?  

 What do the exclamation points show about her? 

 Why might she be threatening to kill someone? 
Page 35: 

 How do the crowds react to her and what does this reveal about her situation? 

 What do the interruptions to her speech on stage show? 



 

 

 

 What does her poetic language show? 
Page 40:  
The Khyber Pass is a trading route between Pakistan and Afghanistan. It has been used as a 
route for invading armies and has often been disputed territory. 

 Who is she talking to? Who might the uncle be? 

 What do all of the ellipses show? 

 What do the exclamation points show? 

 Look at her verb choices - what do they show? 
Page 61  

 What can you tell about her mood? 

 How does her attitude compare to before? 

 What can you tell about the conditions on board? 
Page 64 

 What is her attitude now? 

 How does her opinion of herself compare to how she is treated? 
 

Diana Tso as Evy and Omar Alex Khan as William Hopkinson in The Komagata Maru Incident. Photography 

by Cylla von Tiedemann. 



 

DISCUSSION TOPICS FOR YOUR CLASS 
 

For classes reading the play before seeing it: 
 

 

1. What do you expect to see on stage at the Stratford Festival? Have each student 

make a list of predictions about what they expect. Save these predictions. After your 

Stratford trip, revisit them to see how they compared to the actual production. 

 

2. Make a story map or a story board outlining the main events of the play. (This may 

be used later in group activities.) 

 

 
After your Stratford trip: 
 

 

1. How did seeing the play on stage challenge your perceptions of what you thought 

you already knew from reading the play? Did anything shock you? What questions 

have arisen since seeing the performance? 

 

2. Write in role, from the perspective of the character Woman on the Komagata 

Maru. Explore how the perspective of this incident is different on the ship versus on 

shore.  

 

3. Create a character web showing how all the characters are connected to each 

other. Discuss the complexity of these relationships and how they affect the 

progression of the play. 
 

 

 

For more classroom activities, complete with instructions, materials and Ontario 

curriculum expectation links, visit stratfordfestival.ca/teachingmaterials. 
 

You can also check out the following: 

 The Forum, a series of remarkable events to enrich the play-going experience:  

www.stratfordfestival.ca/forum/ . 

 Stratford Festival’s YouTube channel for behind-the-scenes videos, photos and 

interviews: www.youtube.com/user/stratfordfestival 

 Stratford Festival’s Flickr pages: www.flickr.com/photos/stratfest/ 

 Stratford Festival Twitter: twitter.com/stratfest  

 Stratford Festival Facebook: www.facebook.com/StratfordFestival  

http://www.stratfordfestival.ca/forum/default.aspx
http://www.youtube.com/user/stratfordfestival
http://www.flickr.com/photos/stratfest/
https://twitter.com/stratfest
https://www.facebook.com/StratfordFestival


Resources 

SELECTED BIBLIOGRAPHY for The Komagata Maru Incident 
 

"#28: Rueing the Komagata Maru." Faith in Canada 150. 

http://www.faithincanada150.ca/initiatives/1000stories/a_1. 

Blatz, Craig W., Karina Schumann, & Michael Ross. Political Psychology, Vol. 30, No. 2, 2009. 

“Government Apologies for Historical Injustices.” 

https://web.stanford.edu/~omidf/KarinaSchumann/KarinaSchumann_Home/Publications_files

/Blatz.Schumann.Ross.PoliticalPsychology.2009.pdf 

"Canadian Museum of Immigration at Pier 21." Komagata Maru | Pier 21. 

https://www.pier21.ca/explore/online/tell-me-more-about/komagata-maru. 

CBC Digital Archives. “A long-awaited apology for residential schools.” 

http://www.cbc.ca/archives/entry/a-long-awaited-apology-for-residential-schools 

CBC News. “Justin Trudeau apologizes in House for 1014 Komagata Maru incident.” 

http://www.cbc.ca/news/politics/komagata-maru-live-apology-1.3587827 

Citizenship and Immigration Canada. “Annual Report on the Operation of The Canadian 

Multiculturalism Act 2011-2012.” http://www.cic.gc.ca/english/pdf/pub/multi-report2012.pdf 

Elliott, Josh. "Komagata Maru: Why the apology matters, more than a century later." CTVNews. 

May 18, 2016. http://www.ctvnews.ca/canada/komagata-maru-why-the-apology-matters-more-

than-a-century-later-1.2907423. 

Husser, Amy. "Why turning away the Komagata Maru is a 'dark chapter' in Canada's history." 

CBCnews. May 18, 2016. http://www.cbc.ca/news/canada/komagata-maru-backgrounder-

apology-1.3584372. 

Kelly, Erica. ""This is not where we live": The Production of National Citizenship and Borderlines 

in Sharon Pollock's The Komagata Maru Incident." Studies in Canadian Literature / Études en 

littérature canadienne. https://journals.lib.unb.ca/index.php/scl/article/view/11219/11966. 

"Komagata Maru apology in the House of Commons." Prime Minister of Canada. May 23, 2017. 

http://pm.gc.ca/eng/news/2016/05/18/komagata-maru-apology-house-commons. 

"Komagata Maru Journey." Komagata Maru Journey. http://komagatamarujourney.ca/. 

Moniquemuise. "What was the Komagata Maru incident and why does it matter?" Global News. 

May 18, 2016. http://globalnews.ca/news/2708235/what-was-the-komagata-maru-incident-

and-why-does-it-matter/. 



PASSAGE FROM INDIA: The Komagata Maru. 

http://www.whitepinepictures.com/seeds/i/10/sidebar.html. 

"Sikhism." Welcome. http://canadiansikhheritage.ca/passage-to-canada/history/komagata-

maru/. 

"Simon Fraser UniversityEngaging the World." Komagata Maru Passenger List | SFU Digitized 

Collections. http://digital.lib.sfu.ca/kmpassenger-collection. 

"Story of Komagata Maru to be profiled at human rights museum." Winnipeg Sun. 

http://www.winnipegsun.com/2014/10/27/story-of-komagata-maru-to-be-profiled-at-human-

rights-museum. 

"The Age of Apology." Google Books. 

https://books.google.ca/books?id=pPXpiXQ45osC&pg=PA24&lpg=PA24&dq=are%2Bgovernme

ntal%2Bapologies%2Buseful%3F&source=bl&ots=JERA402HhG&sig=ofnHguJman6Vw76vRXb1i

Q_vK6M&hl=en&sa=X&ved=0ahUKEwikw5WH-

v7SAhVE44MKHTRCB1IQ6AEIIjAB#v=onepage&q=are%20governmental%20apologies%20usefu

l%3F&f=false. 

The Critical Thinking Consortium. 2015. “Background to the Komagata Maru Incident.” 

https://tc2.ca/uploads/backgroundbriefs/BBKomagataMaru.pdf 

"The Komagata Maru incident as a violation of human rights." Ontario Human Rights 

Commission. http://www.ohrc.on.ca/en/komagata-maru-incident-violation-human-rights. 

"The Legacy of the Komagata Maru." The Legacy of the Komagata Maru | Faculty of Arts. 

http://www.arts.ubc.ca/arts-profesors-discuss-komagata-marus-legacy-and-pm-trudeaus-

upcoming-apology/ 

"The Voyage Of The Komagata Maru : A Review and Both A Short And Long Summary." 

Immigration Watch Canada. http://immigrationwatchcanada.org/2008/05/22/the-voyage-of-

the-komagata-maru-a-review-and-a-short-summary/. 

Toolkit, Web Experience. "The Komagata Maru Incident." Web Experience Toolkit. November 18, 

2014. https://humanrights.ca/komagata-maru-incident. 

"Voyage of the "Undesirables": Remembering the Komagata Maru." CBCnews. September 29, 

2014. http://www.cbc.ca/radio/ideas/voyage-of-the-undesirables-remembering-the-komagata-

maru-1.2914096. 

Wallace, Isabel Wallace More from Isabel. "Timeline: the Komagata Maru incident, 1914." 

Ottawa Citizen. May 22, 2014. http://ottawacitizen.com/news/national/timeline-the-komagata-

maru-incident-1914. 


	9416 - 2017 Study Guides KOM_NEW
	KOM Table of Contents
	Stratford Story 2013
	KOM Playwright Sharon Pollock
	KOM Sources and Origins and SF Prod History
	KOM Synopsis
	KOM Curriculum Connections
	KOM Cast Official
	KOM Lesson 1
	KOM Lesson 3
	KOM Lesson 2
	KOM Discussion Topics for Your Class
	KOM Resources



